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RESUMEN

En la actualidad se presenta un nimero creciente de cursos para fines especfficos, pero
nunca hay dos que sean exactamente iguales. Por esto, en este proyecto de investigacion
se presenta el andlisis de las necesidades que se llevé a cabo para disefar el curso de
inglés para fines especificos “Legal English® para seis estudiantes de derecho, €l
programa y los materiales que se utilizaron, y el proyecto de investigacion sobre
evaluacion realizado durante el curso. El contenido ofrecido puede servir como punto de
referencia para cursos futuros de esta naturaleza y como guia para los profesores a la
hora de elegir los materiales, las actividades, el papel de los estudiantes y los instructores,
las evaluaciones, asi como las estrategias que se pueden ensefar. El analisis de las
necesidades se llevdé a cabo antes del inicio del curso para recolectar la informacion
necesaria para disefarlo. Las investigadoras aplicaron un examen de diagndéstico para
determinar el nivel de competencia linglistica de los estudiantes y, luego, realizaron una
serie de entrevistas para identificar las necesidades, los deseos y las carencias de la
poblacion. Posteriormente, se disefid un programa y una experta en el tema lo revisé. Se
disefiaron y crearon los materiales conforme se ensenod e curso de manera que se
adaptaran a las necesidades reales de la poblacion. Finaimente, se realizé un proyecto de
investigacion sobre evaluacion del curso. El enfoque principal se centré en las
percepciones de los estudiantes respecto al desempeno de las tareas por parte de los
estudiantes y las diferencias posibles segin las percepciones de los instructores.
También, se evalud el curso y las estrategias de aprendizaje de vocabulario que se
ensenaron y practicaron. Se disefio un conjunto de formularios correspondientes a cada
uno de estos aspectos. Dos estudiantes fueron evaluados por los instructores y por sus
pares para los tres tipos de tareas que se realizaron durante el curso. Las notas de los
evaluadores se compararon y los comentarios se analizaron con el fin de identificar
similitudes v diferencias. Los resultados de las evaluaciones del curso y los resultados del
formulario sobre estrategias, que pretendia determinar las percepciones de los
estudiantes respecto de la utilidad de las estrategias de aprendizaje de vocabulario y otras
estrategias que podria ensefiarse en un curso, se cuantificaron y los comentarios se
exploraron para identificar posibles tendencias. Se encontraron pequefas diferencias
entre las evaluaciones realizadas por los estudiantes y las instructoras pero, en todos los
casos, el estudiante otorgd a su par una nota mayor que la instructora. Sin embargo, los
comentarios que brindaron los estudiantes se tornaron mas precisos y se orientaron mas
a aspectos lingliisticos conforme avanzoé el curso. En este sentido, hubo un aumento en
las similitudes con los comentarios de las instructoras. Respecto de la evaluaciéon del
curso, los aprendices consideraron que este excedid sus expectativas y que los
materiales, las actividades y los tipos de evaluaciones fueron apropiados. La percepcion
positiva se incrementé de la Unidad 1 a la Unidad 2 y de la Unidad 2 a la Unidad 3, debido
probablemente a las actividades y los contenidos de las clases. Los estudiantes también
se mostraron satisfechos con las estrategias ensenadas y con el hecho de contar con una
bitacora de vocabulario para practicar lo aprendido. Extraer el significado del contexto y
utilizar sindénimos y antonimos fueron las mas dtiles, segun sus percepciones, y
probablemente las continuaran utilizando en el futuro. En resumen, este proyecto consiste
en una propuesta para disefiar un curso basado en las percepciones de los estudiantes
en aspectos tales como los materiales y las actividades, y las estrategias de aprendizaje
de vocabulario que se podrian ensenar. Finalmente, incluir la evaluacion de los pares
ayuda a los estudiantes a obtener informacién sobre los aspectos a los que prestan
atencion los instructores cuando evalian el desempeno de los estudiantes al realizar una
tarea, asi como a adquirir consciencia de su propio desempefio, lo cual se espera que
lleve a un mayor automonitoreo y un aprendizaje mas auténomo.
ix



ABSTRACT

There is an ever-growing need for ESP courses nowadays, but no two ESP courses are
exactly the same. Therefore, this research project presents a Needs Analysis conducted to
design the ESP course 'Legal English’ for six law students, the syllabus and materials
used, and an Evaluation research project carried out during the course. The results of the
project can serve as a reference point for future ESP courses and can guide instructors in
the decision making process regarding materials, activities, roles of the instructors and the
students, assessment, and strategies that can be taught. The needs analysis was
conducted prior to the course in order to gather the necessary information to design it. The
researchers applied a language test to determine the language proficiency level of the
students and a series of interviews were carried out in order to identify the needs, wants,
and lacks of the population. Then, the syllabus was designed and later revised by a
lawyer. The materials were designed and created while the course was being taught, and
adapted according to the needs of the population. Finally, a research project on course
evaluation was carried out. The main focus was on students’ perceptions of other students’
task performance and its possible differences with instructors’ perceptions, of the course
itself, and of the vocabulary learning strategies that were taught and practiced. A series of
forms were designed to address each one of these aspects. Two students were evaluated
by a peer and an instructor for the three types of task performed during the course. The
grades given by the evaluating student and the instructor on student task performance
were compared and graphed, and the comments were analyzed with the purpose of
identifying commonalities and differences. The results from the course evaluation forms
were also examined in order to identify possible trends. Finally, the results from the
strategy evaluation form, which sought to determine the students’ perceptions of the
usefulness of the vocabulary learning strategies and other strategies that could be taught
in a course, were graphed and the comments explored to identify possible patterns. Minor
differences were found between students’ and instructors’ evaluations but in all cases the
student gave his or her peer a slightly higher grade that the instructor. Nevertheless, the
comments provided by the evaluating students became more accurate and more
linguistically oriented as the course progressed. In this sense, there was an increase in
similarities with the comments given by the instructors. Regarding the evaluation of the
course, the students considered that it had exceeded their expectations and that the
materials, activities and types of assessment were appropriate. The positive perception
increased from Unit 1 to Unit 2, and from Unit 2 to Unit 3, which may have been due to the
activities and contents of the classes. The students were also happy with the strategies
that were taught, and with the fact that they used a vocabulary log to practice them. From
those, extracting meaning from context and using synonyms and antonyms were
considered the most useful and the ones they will probably continue using in the future. In
sum, this project consists of a proposal to design a course based on students’ perceptions
on aspects such as materials and activities, and vocabulary learning strategies that could
be taught. Finally, including peer assessment helps students gain insight on the aspects
instructors pay attention to when evaluating students’ task performance as well as become
more conscious of their own performance, which hopefully will lead to self-monitoring and
autonomous learning.
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1

ESP courses have become increasingly important nowadays, since people
have realized that not everyone needs English for the same purposes. A course
that addresses specific needs. wants and lacks is presumably more successful
because it is designed specifically for the population that will receive the course.
Precisely for this reason, ESP courses can be highly customized, and no two ESP
courses will be exactly the same. Nonetheless, it would not be advisable for course
designers to start from scratch, and they should rather explore the literature for
what has been done with similar populations or in similar contexts. For this reason,
we provide readers with this project, which describes the research process behind
the design of an ESP course for law students at the University of Costa Rica and
the course that resulted from this research and was taught during the second
semester of 2015. The first section consists of the needs analysis, for this is the
basis of any ESP course. The needs analysis indicated what the students needed
based on what they wanted to achieve and where they actually stood in regard to
the use of the language.

The next section presents the syllabus we worked with during our course.
This section describes the goals and objectives, as well as the course content that
was covered. Then, in the third section we present the lesson plans with the
materials that were used in those classes. Finally, the last section consists of the
research project that was carried out to evaluate the effectiveness of the course.
The instruments used in the needs analysis and the assessment project are

included at the end of the document.



L Needs Analysis Report

Designing an ESP course is a task that implies a process not only of
determining the target population but also of verifying and analyzing the Enalish
needs, wants, and lacks of such population. indeed, the basis of the present needs
analysis is the identification of the language aspecits, in this case English, that the
target population needs and is interested in as well as how this population uses the
language in real-life situations.

The current needs analysis intended to gather information for developing an
ESP course for law students from the University of Costa Rica. The target
population consisted of fourteen law students who were in second, third, fourth,
fith and sixth year from the Law major. The students’ ages ranged from 18 to 27.
Their university curriculum does not include any English course, and all but one
person have studied English elsewhere, which might indicate the increasing need
to know the language in order to be competitive in the job market and succeed
professionally. This was further confirmed by the general opinion that the target
population expressed: English will be very important in their jobs.
A. Procedures and philosophy

As soon as the target population was assigned, the student teachers were
provided with contact information about the stakeholders who are members from
the Asociacion de Estudiantes de Derecho and a list with the information of
approximately forty law students who were interested in participating in the English
course for Law students. We decided to choose a spokesperson with the purpose

of maintaining a clear, direct and ordered communication. The first contact we had
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in order to learn more about the target population was with the Asociacion de
Estudiantes de Derecho. We met with two members of the AED, which provided an
opportunity to learn about two topics: the results of an ESP course for law students
taught last year and their expectations for a future course.

Regarding the first topic, the members of the Asociacién de Derecho
mentioned that the law students were very happy with the results of the English
course taught last year, and that this had encouraged more students to request
another English course. Conceming the second aspect they indicated that
students expected dynamic, participative classes, and that the use of class time
should be maximized. In order to conduct this meeting, a semi-structured interview
(see Appendix A) was devised because as Miles and Huberman (in Dornyei, 2007)
have mentioned, semi-structured interviews give the possibility to develop
guestions about the topic but does not use ready-made responses that would limit
the answers provided by the interviewees, which was precisely what was needed
in order to learn more about the target population.

We considered that it was also vital to contact an expert within the
environment in which the law students are immersed. Because of this, a professor
of the Law School who also works in a private firm was contacted and interviewed
(see Appendix B) to provide the researchers with insight on how English would be
necessary when dealing with foreign clients. This, along with the information
provided by the members of the Asociacion de Estudiantes, supplied enough input
for elaborating the data-collection instruments that were designed to analyze the

target population.
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With the information gathered from the stakeholders. the researchers
created a questionnaire (see Appendix C) for the law students. Before
administering the final version, a pilot questionnaire was sent via email to some of
the students that were part of the list provided by the Asociacidon de Estudiantes de
Derecho. The purpose of the pilot questionnaire was to design a preliminary
version that was later modified to address the population more accurately. Hence,
the final version of the questionnaire included all the modifications that were
necessary to avoid ambiguity and assure validity.

In order to contact the law students, an official email account was created
with the name of the course. An email with the final version of the questionnaire
was sent from this official email. The email also included a deadline for them to
send the answers and instructions for the following steps. However, after the
deadline, only some students replied; therefore, a reminder email was sent to the
students who did not reply as well as a text message in case the email address
was wrong. After this process, 22 of them answered the questionnaire.

The results obtained from the questionnaires and the previous interviews
were used to design a language test that could measure the students’ proficiency
levels. The language test was planned to be administered in two days in a specific
time suggested by the stakeholders and an email was sent to inform the 22 law
students about the scheduling of the language test. At first, two different days and
two different schedules were set for the administration of the language test (see
Appendix D). Due to the absenteeism on both dates, another email was sent to

inform participants that an extra day for appointments was set. After all these



efforts, only 14 took the test.

After the interviews, questionnaires, and language tests, a follow-up session
was set the same day in which the students completed the language test. In this
follow-up session, students clarified some of the information they wrote in their
questionnaires which was unclear for the researchers. Moreover, the participants
had the chance to elaborate their answers, to get in contact with their future
instructors, to have a clearer view of the purpose of the course, and to get informed
about the steps to follow before the beginning of the course the following semester.

Finally, based on the results and the information gathered from the fanguage
test and the follow-up interviews with the law students, the researchers determined
the needs, wants and lacks of their target population with the purpose of designing
the ESP course for law students.

B. Instruments

The following instruments were used to gather the data about the target
population: semi-structured interviews with the stakeholders, a needs analysis
questionnaire sent by email to the law students, a language proficiency test, and
an unstructured follow-up interview with the law students.

1. Interview with the members of the Asociacién de Estudiantes de

Derecho

In the semi-structured interview with the members of the Asociacion de
Estudiantes de Derecho (see Appendix A), the researchers included gquestions
about the general characteristics of the population, for example, age, year of their

major, work experience, language experience, and their perceived level of
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proficiency. In addition, some other questions were asked, such as if the ESP
course would be mandatory or not, the students’ expectations about the course,
the perceived needs regarding the language skills (listening, speaking, reading.
and writing) and their corresponding contexts and target audience, for example,
clients, native or nonnative speakers, efc. Moreover, the interview inguired about
the possible resources such as classrooms, photocopies and any materials that will
be required during the administration of the language test and the practicum.

2. Interview with a professor from the Law School

In the case of the semi-structured interview with the professor from the Law
School (see Appendix B), it included questions about the areas of Law in which
lawyers usually need English and the tasks that they usually perform using the
language, the context and the kind of people they have to talk to in English.

3. Interview with an expert

An unstructured interview was carried out with a law expert once the
syllabus was designed. The purpose of this interview was to corroborate that what
we had included would in fact be useful for our target population. Since most of
them are not working, they might not be clear as to how or when they will need
English, thus, to consult the opinion of an expert seemed appropriate. Based on
the description of the population, the expert gave us feedback on the contents that
should be included or left out. We obtained some very valuable recommendations
based on which we made modifications on the syllabus and prepared the final

version that is presented in the Syllabus section.



4. Needs analysis questionnaire

The needs analysis questionnaire was designed based on the information
gathered in the interviews with the contact people, the members from the
Asociacion de Estudiantes de Derecho and the professor from the Law School
(see Appendix C). Therefore, the needs analysis questionnaire focused mainly on
future target situation needs; that is, it addressed the delayed needs the students
may have when working as lawyers. The guestionnaire sought to fulfill more than
one objective. First, we wanted to gather the demographic information necessary
to design the course. Then, our purpose was to obtain specific information on the
tasks the law students might need to perform in English in the future. Finally, we
intended to explore the law students’ present situation by asking them about their
learning preferences.

The questionnaire included three parts in which the previously described
objectives were addressed. The first part of the questionnaire contained personal
information such as age, year of their major, previous English learning experience,
students’ perceived English level of proficiency, work experience, the area of
interest in the legal field, and students’ opinions about the use of English in
different areas of Law.

The second part focused on the importance and use of English and asked
the students to complete four tables (one per skill: listening, speaking, reading and
writing) with possible tasks that lawyers would perform in English in their jobs by
specifying their frequency, audience or source, means of communication used, and

topic. The last part of the instrument surveyed the students’ leaming preferences
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including questions about classroom dynamics, desirable professors’ attitudes,
learmning styles, English areas of improvement and recommendations or
suggestions for the ESP course.

The questionnaire included both open-ended and close-ended guestions in
order to provide the opportunity for students to share their comments and, in other
cases, to limit their responses. As Brown (2005) has indicated, open-response
questions offer more flexibility and provide more insight. This allowed us to gain
valuable information, for example, about the target students’ leaming preferences.
On the other hand, closed-response questions yield numerical data, which add to
the reliability and validity of the instruments used in the needs analysis (Brown,
2005). The open-ended questions were distributed at the beginning and at the end
of the questionnaire because the questionnaire was organized according to topic:
demographics, present needs, and future needs.

The questionnaire was written in Spanish because we did not know what the
students’ proficiency level was and our purpose was to facilitate understanding of
the information. We did not want the responses to be limited by the language
barrier, and we wanted them to focus on the content of the questionnaire rather
than on the use of the language.

5. Language proficiency test

The language proficiency test focused on the population’s present situation
needs in order to explore the current proficiency level of the students. The
objective of this test was to identify the gap between what the students can actually

do and what they are expected to do in order to function successfully in the target
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situation. The test was designed based on the findings from the needs analysis
guestionnaire, which revealed a delayed need of the target population in the
productive skills. We considered integrating the four skills in the test tasks. but only
listening, speaking and writing were assessed because results from the interviews
and the questionnaire revealed that these skills are the most necessary for
lawyers.

The receptive skills of listening and reading were used throughout the test
as the necessary input for completing the tasks. Reading was not assessed in the
language test because both the stakeholders and the responses from the students
in the questionnaire revealed that it is used only as a medium for obtaining
information. Furthermore, most of their reading is done in Spanish.

The four parts of the test integrated skills so that tasks resembled real life.
Furthermore, all tasks dealt with the same case. The first part of the language test
assessed writing but included reading as input. In this part, the students were
asked to write a legal opinion based on an unfair dismissal case described. The
examinees were provided with the instructions and the parts that should be
included in the legal opinion.

The second section consisted of a combination of listening and speaking. Iin
this part, the students listened three times to a conversation between a person
from a law firm and a client from a company who talked about the lawsuit that a
former employee from the company had filed against the company. While listening,
the examinees were asked to take notes about the facts, the issues and the

judgment mentioned in the conversation in order to elaborate an oral case brief
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addressed to a superior. Both listening and speaking were tested in this part
listening through the note-taking task, and speaking through the oral case brief
presentation. each with an individual rubric, which will be described later.

The third part of the test consisted of writing an email reply about the same
case of unfair dismissal that was presented in Parts | and Il. In this email students
had to include specific aspects such as the reason for writing, information about
the actions that have been taken in the case, the documents attached, the possible
outcome of the case, and an offer of assistance if needed. The examinees were
provided with an attached document that included the email that should be replied
to with the purpose of offering enough background information for the task
completion.

The last part of the language test was a collaborative task in which the
examinees were asked to get in pairs (or trios, depending on the number of test
takers) and discuss the aspects that they would include in a report on the case
used in the other parts of the test. They had to indicate the most important
information on the case, the advantages and disadvantages of taking the case to a
final hearing, the weak points in the case, and the way they would respond to the
plaintiffs claim in a hypothetical final hearing.

Finally, three different rubrics (see Appendix E), one for each skill that was
tested, were used to grade the language test and categorize the students into four
proficiency levels: true beginner, beginner, intermediate, and advanced. The rubric
for listening helped to decide whether students could recognize law-related terms

in a conversation about a legal case, and identify the details mentioned in the
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conversation. by providing notes on the listening.

Regarding writing, what was tested was whether law students could use
law-related terms. use appropriate verb tenses and sentence structures. spell
words correctly, use the appropriate text genre, punctuation and register in writing
legal opinions and formal e-mails in English, and successfully complete the task of
writing this Kind of texts.

Lastly, speaking was assessed with two rubrics: the first one corresponded
to a one-way speaking task, and the other to a two-way speaking task. Both tasks
were evaluated with the exact same criteria except for the criterion of strategy use,
which was assessed only in the two-way speaking task. Both included evaluation
of the use of law-related terms, appropriate verb tenses and structures, correct
pronunciation and appropriate discourse type and register, fluency in delivering a
case brief orally and discussing a case in English. They also assessed whether the
tasks were successfully completed.

6. Follow-up interview

An unstructured follow-up interview was conducted immediately after the
administration of the language test. The objective of this interview was to obtain
feedback on the language test, and to expand on the information that was collected
from the questionnaires. We decided fo include this type of interview in order to
lower the examinees’ anxiety after the language test and to take advantage of the
students’ time because it would have been difficult to set a follow-up interview later
due to the students’ schedules.

The interview flowed as an informal conversation among the students and
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the researchers. but it was guided by aspects like students’ opinions about the
exam, their perceived weaknesses in English; their purpose and interest in taking
an ESP course; the delayed needs, their work experience and the tasks performed
using English at the workplace, the kind of speakers they would speak to in English
(native, nonnative speakers), students’ expectations about the ESP course, and
common activities in their classes.
C. Group profile

Our target population consists of fourteen law students who are at various
stages of their major, from second to sixth year, the majority being from second
and third year. Regarding their language proficiency, most of them are intermediate
or advanced. Six of them have worked in the field and six currently have a law-
related job. Even though only a very small percentage of our population has
worked or currently works, all students agreed during the follow-up internviews that
communicating in English represents a real need for lawyers.

1. Target students’ needs

The most salient target students’ needs that were identified for our
population are:
- Explaining legal processes to clients by e-mail, in a meeting, or over the phone.
Students would also need to request the necessary information or documents to
conduct a legal process.
- Updating clients on legal processes by e-mail and face to face, informing them on
the progress that has been made, drawbacks of certain legal actions, and further

steps that will need to be taken.
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According to the different data collection instruments, it can be said that
reading and listening to monologues are used mainly as a means to obtain
information, know more about a topic or a case. analyze implications of contracts,
keep updated, and make sound decisions on how to proceed with a case.
Nevertheless, the students did mention listening as one of the skills that are
necessary for them to master, which is why it was also integrated in the language
proficiency test along with speaking and writing.

2. Target students’ lacks

The language proficiency test indicated the specific areas that we would
need to focus on in the course, and the gaps that the law students presented in
relation to their target situation needs. The results will be more thoroughly
examined in section 5 and here an overview and some considerations will be
mentioned.

First of all, listening proved to be one of the weakest skills even though the
students did not consider it as important as the productive skills of speaking and
writing. Why these results were obtfained will be explained in the “Results and
Analysis” section part 3. In regard to writing, one of the weakest areas that we
identified was the use of law-related terms in writing legal opinions and formal
emails. Advanced students were able to communicate quite effectively and to
express their ideas, mainly through the use of circumlocution, because, as they
themselves mentioned, they lacked the specific words to talk about law-related
issues. The greatest lack identified then is the knowledge and appropriate use of

law-related terms when writing legal opinions and formal e-mails.
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Another lack was the appropriateness of text genre. In the test. students had
to write a legal opinion and an email. Regarding the first task, it should be clear
that a legal opinion is not a subjective document and the word “opinion” should not
mislead the reader. Rather, a legal opinion is an objective evaluation of the facts
and issues of a case in relation to the corresponding law. Thus, the legal opinion
has a structure that should be followed and some key points that must be included
in order for it to be effective. This format can then be taught and practiced in the
course.

In relation to email writing, some of the students’ responses went “straight to
the point” and general formalities of e-mail writing were ignored. The structure of a
formal email could then be reviewed as well as the appropriate expressions to
comply with the register needed to interact with clients. Although responses were
not highly informal, there was a general lack of expressions of formality and
politeness. Even though this does not interfere with communication, it is important
because it is the person’s image that is at stake, and for lawyers this is crucial.

The speaking section also revealed a need for the acquisition of law-related
terms. Students were presented with input in written and oral forms, which
contained specific vocabulary that they did not know. When presented with this
kind of vocabulary, they mentioned, in the follow-up interview, that they couid
extract the meaning from context, so even though they did not know the words,
they could understand what they meant because they got the general idea of the
text. Nevertheless, when speaking, it was difficult to talk about law-related issues

because, as they repeatedly said both during the test and in the follow-up
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interview, thev lacked the words to express their ideas and had to go around the
topic using a variety of strategies to compensate for this lack. Working on
collocations and idioms would help in this sense. The correct use of conditionals
was also lacking; these would be needed to talk about the consequences of
specific legal actions.

The two-way speaking task revealed that students have a limited repertoire
of strategies for starting a conversation and negotiating meaning. Expressions for
opening a conversation or a discussion could then be practiced as well as
expressions for asking for and giving opinions, for agreeing and disagreeing, and
for changing the topic and moving on to the next point in the agenda. The use of
tag questions for confirmation would also facilitate the negotiation of meaning.

3. Target students’ wants

Regarding the target students’ wants, the law students considered speaking
and listening extremely important. However, they do not consider writing as
important, but according to the analysis of the needs, it is one of the skills they will
need the most and consequently what would be more useful to focus on. The
questionnaire reveals that students want to improve their vocabulary mainly, and
also their fluency, pronunciation and writing skills. According to the needs analysis,
receptive skills appear to be useful mainly for extracting information and gaining
general knowledge, and they do not seem to be related to an immediate need.

Students expressed a desire to learn a great amount of law-related
vocabulary, and they repeatedly expressed that they did not have the words to get

their ideas across. In this sense, this want coincides with the lack identified in the
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language test. Both in the oral and written tasks, we identified a lack in the use of
law-related terms. More proficient students can go around the terms and express
them otherwise, while less proficient students simply felt they could not perform the
task. In general, the law students ignore the specific legal terminology that should
be used when discussing legal topics.

4. Learning preferences

Students mentioned that they enjoyed a class when it was dynamic and
interactive, and when they dealt with topics that allowed for group discussion and
participation. They liked classes to be challenging, and the practical outcome of
what they do should also be clear. Furthermore, students liked instructors to be
practical, active and to take a genuine interest in their students’ leaming process.
They should also be dynamic, accessible and open-minded.

5. Attitudes

Students showed a positive attitude towards the course. They are risk
takers. Even though they are aware, as they themselves said, of their lack of the
law-related vocabulary, in general they are not afraid to speak their minds and
contribute to the discussions. Some feel more insecure when speaking, but they
also know that in order to interact with clients, they need to do so effectively. They
seem eager to leam so that they will have not only the confidence (which they
already appear to have) but also the means to communicate appropriately and
accurately with English-speaking clients they may have to deal with.

6. Course expectations

The target population expected, as they said, to be taken out of their comfort
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zone; that is, they wanted to be challenged in order to learn and to go beyond their
current abilities. They expected to have highly active classes, with a variety of
methodologies. and useful real-life knowledge. They also expected respect for the
diversity of opinions. They did not want this to be another course in which they just
have to read a text and come to class to repeat what it says.

D. Results and Discussion

1. Students’ language proficiency level

The present analysis examined the results from the instruments used to
gather information throughout the needs analysis. The Asociaciéon de Estudiantes
de Derecho told the students who wanted to sign up for the course that they
needed to have a high domain of the language (according to their perception). In
the questionnaire, 13 students indicated that they have an intermediate English
proficiency level. Next came the advanced level, with six students. The last level
was the beginner with only one student From the ftotal of twenty-two
questionnaires, two students did not provide an answer.

However, when the learners’ proficiency level was tested, it became evident
that the law students had underestimated their perceived English level. In fact,
seven have an advanced proficiency level in English. It is important to point out
that the sample in the perceived proficiency level included twenty participants (two
did not provide an answer), and the sample in the real proficiency level as
indicated by the language test included only fourteen participants. From the law
students who completed the language test, two are beginners, five are

intermediate, and seven are advanced. The test indicated that none of the students



18
is a true beginner. However, these are the overall proficiency levels of the
participants, and their level per skill is not indicated. For this reason, the results
gathered from the language test were also analvzed per sKill in order to examine
the students’ proficiency levels in each one of the areas that were included in the
test.

2. Students’ target needs and present situation needs: Writing

Table 1 includes probable writing tasks that lawyers would have to perform
using English in their workplace as well as their frequency and main audience of
their corresponding written texts. It is interesting to notice that setting up meetings,
writing and explaining contracts represent the least frequent tasks according to
students’ opinions in the guestionnaires. In fact, these resuits coincide with the
students’ opinions that writing is the least necessary skill. Nevertheless, in the
follow-up interviews the law students disagreed with their responses in the
questionnaire arguing that writing emails explaining legal processes to clients,
asking for legal documents used in legal processes and writing legal opinions
about different cases and areas of Law seem to be the most frequent tasks
performed by lawyers using English. The tasks were evaluated according to the
frequency within two categories: not frequent (students who answered never and
sometimes) and frequent (students who responded often or always).

A limitation that we faced when grading the proficiency language test
regarding law-related term use was that the rubric indicated the points according to
the number of mistakes students made, but students might avoid what they find

difficult or are unsure of. Therefore, the lack of use of law-related terms can be an
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indicator of students actually not knowing the terms, but it can also be that they
simply chose to express their ideas with other words. Then, they did not use the
wrong term, or use the terms mistakenly, but rather they barely used them at all.
Consequently, points were deducted in this criterion not only for incorrect use but

also for lack of use of law-related terms.

Whiting tasks frequency (in number of students, of a tofal of 22) and main audience

———— “y

of witten texts in the lawyers’ workplace

Task Not frequent Frequent Main
audience

1. Wiriting contracts 14 8 Clients
2. Writing investigations 11 11 Colleagues

3. Explaining contracts 14 8 Clients
4. Seftting up meetings 15 7 Colleagues
5. Writing other legal documents 12 10 Colleagues

(for example reports, lawstuits,
sentences, agreements, efc)

Although writing investigations was slightly more frequent, this information
did not coincide with what was gathered from the interviews with the stakeholders,
It is worth mentioning that some students did not seem to pay careful attention to
which the exact same response was copied for all tasks. Furthermore, they might

not have considered that we were asking about the frequency of doing these tasks
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in English; therefore, writing investigations might be common, but they would
actually rarely do it in English. This was further confirmed in the follow-up interview,
where this task was not mentioned at all by anv of the students. The percentages
from the other tasks did not yield conclusive results; for this reason, we based our
decision of choice of task on the information obtained from the stakeholders and
included the tasks of writing a legal opinion and writing a formal email in the
language proficiency test. This information was later confirmed by the students in
the follow-up interviews we had with them after the test. When tested on this skill,
the students showed the following distribution of proficiency levels: 6 advanced, 7
intermediate, and one beginner. it is worth mentioning that all students obtained
the same grade in both writing tasks (Part | and Part lll). This validated the results
because it indicated that the rubric we used allowed us to properly measure the
students’ performance.

The results from the writing tasks indicated that our population had an
intermediate or advanced level, with the exception of one student. Nonetheless,
this one student did not complete the language test and carried out only this one
task. We could then say that our students generally used the appropriate verb
tense and sentence structures when writing a legal opinion and an email in
English. In general, they were also able to spell words correcilly and use
appropriate punctuation. The weakest areas identified were the use of law-related
terms in legal opinions, the use of formal expressions in emails, and the use of
transitions in both. Work on collocations would also help them use the appropriate

expressions to get their ideas across.
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3. Students’ target needs and present situation needs: Listening

Listening was mentioned as one of the skills needed to perform successfully
in English in the work environment. Nonetheless. neither of the tasks that we
included yielded relevant results that would indicate how they would need to
perform regarding this skill. From what we could gather in the interviews with the
stakeholders and in the follow-up interviews, listening seems to be important when
integrated with speaking, that is, in two-way speaking tasks. Listening to
monologues would not appear to be as relevant, but we decided to include it in the
language test because stakeholders mentioned that they did consider this skiil to
be very important. Tasks in the questionnaire were evaluated according to
frequency within two categories: less frequent (students who answered never and

sometimes) and more frequent (students who responded often or aiways).

Table 2

Listening tasks frequency (in number of students, of a total of 22) in the lawyers’

workplace
Task Not frequent Frequent
1. Listening to conferences 15 7
2. Listening to trials 18 4
3. Listening to interviews 15 7

The texts they listen to come from various sources, and they are used

mostly for educational or work-related purposes to gain information on various
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topics. In the follow-up interview the law students added that they sometimes
encounter people from different countries who have thick accents; therefore,
working on listening comprehension of different accents could also be an item in
the program.

The task included in the language proficiency test actually consisted of a
conversation between two women with a strong British accent. This proved slightly
harder to some students, but they commented in the follow-up interview that they
had actually liked the fact that we used that audio to test their listening skills. They
are more used to North American accents, so having used a text with a British
accent challenged them, and that is what they expect from this ESP course. The
teaching implications of these data are that we should look for listening texis with
different accents so that they are challenging for students. if they aspire to work
internationally, they know they will need this training and thus it will be motivating
to work with such texis.

The listening part of the test yielded the following results: 7 advanced, 2
intermediate, and 5 beginners. The results from the test regarding listening to a
phone conversation about a legal case should be considered with caution. The
task that was used to test listening was a note-taking activity. No template was
used because in real life they would not have any sort of guidance to take notes on
the most relevant information that they would hear. This yielded a variety of
responses in this task, and aithough students were told that their notes would be
evaluated, some responses were very scarce. This would have been an indicator

that there was limited understanding, which resulted in little to no inclusion of law-
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related terms or details mentioned in the conversations.

Nonetheless, we mention this here as a limitation because the speaking
section of this part of the test (Part ll. see Appendix D). required them to
summarize what they had heard in the conversation by presenting a case brief to a
superior, and we noticed that even though in some cases students did not show a
good performance in the note-taking task, they did fairly well in delivering the case
brief, which indicates that they understood what they had heard, but that maybe
note-taking is not the strategy that works best for them.

4. Students’ target needs and present situation needs: Speaking

As in the case of writing, with speaking we faced the limitation of the students
having misinterpreted how they should complete the information in the
questionnaire regarding the tasks that they had to perform in English. Table 3
presents tasks according to frequency within two categories: less frequent
(students who answered never and sometimes) and more frequent (students who

responded often or always). The main audience is also indicated.

Task Not freq

1. Explaining contracts 15 7 Clients

2. Sefting up meetings 9 13 Clients
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3. Participating in 12 10 Clients and
colleagues

meetings
4. Giving a conference 18 7 Colleagues
5. Interviewing 16 6 Colleagues
6. Presenting cases 13 9 Clients and
colleagues

The law students indicated that they have to deal with a variety of topics,
and that conversations would be mainly face-to-face. From the students’ responses
in the questionnaire and from the information gathered from the interviews with the
stakehalders, we concluded that lawvers need to speak in English for various
purposes, which is why we decided to include two speaking tasks in the language
proficiency test. As in the case of writing, the responses did not vield conclusive
results; for this reason, we based our decision of choice of tasks on the information
obtained from the stakeholders, which was later confirmed by the students in the
follow-up interviews. The one that students selected the most was “setting up
meetings,” but this may have been due to the fact that if thev have had a law-
related job they may have had to do this. Nonetheless, the law professor informed
us that lawvers do not usually do this (it is mainly done bv assistants or even by a
secretary). We were also told that lawyers need to inform clients and colleagues on
legal processes that thev are involved in, and thev need to be able to make
decisions on cases based on agreements reached through discussion, which is

why we included the tasks of delivering a case brief orallv, and of discussing a

case. The following results were obtained: six advanced, six intermediate, one
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beginner, and one true beaginner. All students obtained the same grade in both
speaking tasks (Part Il and Part IV): the correspondence in results helps reassure
the validity both of the test and of the rubric that was used to grade the tasks.

Twelve students ware intermediate or advanced; that is, they could deal
fairly well with at least two different scenarios and can express their ideas an
communicate with other people when talking about legal topics. These students
would still need to work mainly on law-related vocabulary, collocations, and idioms.
Furthermore, they should work on expressions to interrupt politely when discussing
a topic in a meeting.

Regarding the true beginner, it should be noted that the student did not
perform the tasks at all and simply stated that she was incapable of doing what
was asked of her. More than total ignorance of how to perform the tasks, it seemed
that the student was not comfortable with having to deal with a legal topic in
English because she felt that she lacked the tools (mainly the wvocabulary) to
perform those tasks. This was confirmed in the follow-up interviews, when students
reported that they had many things to say but lacked the words to do so.

We also have one beginner student who might need additional help in class.
Additional support in the form of extra homework or adapted handouts might also
be necessary. The distribution for pair- and group work has to be carefully thought
out so that students feel comfortable with the people they have to work with.

5. Students’target needs and present situation needs: Reading

The questionnaire that was administered to students included a section on

reading that sought to examine the relevance of this skill for law students. As in the
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other cases, tasks were evaluated according to frequency within two categories:
less frequent (students who answered never and sometimes) and more frequent

(students who responded often or always).

Table 4
Reading tasks frequency in the lawvers’ worknlace
Task Less frequent More frequent
1. Reading contracts 12 10
2. Reading investigations 9 13
3. Reading other legal documents 12 10

Students indicated that the texts they read come from various sources and,

i e b s e e ettt e

as in the case of listening, are used mostly for educational or work-related
purposes to gain information on various topics. There did not seem to be an
nerform in their iobs regarding reading, which
is why it was not evaluated directly in the language test. Nonetheless, since they
anpear o have 0 read to obtain information, we included reading as a source of
input to perform the speaking and writing tasks. Students seemed to understand
the text used in the language test as reflected in their oral and written performance.

6. Students’ areas of interest

International law, arbitration, litigation and civil law were the areas of most

interest for students. These results partially coincided with the resuits from the

students’ follow-up interview. According to the students, two of the most attractive
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areas of Law were international law and commercial law. In fact, in the interview
the students pointed out that commercial law is one of the areas of Law in which
English is probably required the most. However, the students did not mention other
areas such as human rights.

E. Recommendations for course design

According to the students’ lacks identified through the language proficiency
test in relation to the target students’ needs, the ESP course should focus on the
acquisition of:

- Law-related terms, collocations, and idioms when writing and speaking about
legal processes.

- Expressions of formality and politeness, and clarity when writing emails.

- The structure oflegal opinions.

- Strategies to interact orally in a discussion on a legal process.

- Getting to know their clients and obtaining pertinent information to be included in
a contract.

Students expressed that they want to be challenged; therefore, the materials
to be used in class and the activities to be carried out should be motivating and
take students out of their comfort zone. Integration of skills would be beneficial,
even though the receptive skills do not seem to be a pressing need for our
population. Listening and reading could be used as input to leam law-related
vocabulary, collocations, and idioms. They do not usually use reading at work, but
itwould be a way of introducing the real content in a more meaningful way.

Regarding listening, students have to interact orally with English-speaking
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clients, thus the understandina of what is said to them is crucial. The note-taking
activity for the listening part in the language test did not seem to be appropriate for
this population. but when tested productively. students did seem to have
understood the text. Therefore, an implication for teaching would be that when
working with listening texts, the content should be used to produce either in written
or in oral form.

The students’ leaming preferences indicated that lessons should be very
dynamic and interactive. Students seemed to be eager to leam, and they
recognized the value of taking an ESP course. Most of them were not working yet,
so they may still not have experienced a need for knowing the language.
Nonetheless, those with some working experience highlighted in the follow-up

interview how important itwas to be able to communicate in English,
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Il. Syllabus

A. Course Logo

Legal English

B. Course Description

English for Lawyers was a course designed for law students at the
University of Costa Rica. Six law students who were in second, third, fourth, fifth,
and sixth year of their major participated in and finished this course. The students’
ages ranged from 18 to 27. Their English proficiency level was varied: three were
advanced, two were intermediate, and one was beginner. Due to the language
needs of this population, this was an EOP course that focused on the development
of speaking, listening, and writing skills in order to help students deal with their
delayed needs of the language. This course was taught at the Law School building

on Mondays and Wednesdays from 5:00 to 7:00 pm during fourteen weeks.

C. Statement of goals and objectives
1. Goals
By the end of the course, the law students were able to successfully...
1- provide services to clients on legal processes in written form by using

appropriate structures, strategies, and register;
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2- provide services to clients on legal processes orally by using appropriate
structures, strategies, and register,
3- present a legal case in order to decide with coworkers and superiors on the
most appropriate legal action to take in such case.
2. Objectives

By the end of the course, the law students were able to...
Unit 1: Dealing with clients in written form

1) effectively request information from clients that is to be included in a contract
by using appropriate vocabulary, structures, and register;

2) successfully explain the procedure of a legal process within the Costa Rican
legislation by using appropriate vocabulary, structures, and register;

3) effectively update clients on a legal process by explaining what has been
done so far;

4) accurately write a legal opinion on a case by describing issues, facts, and
legal implications.

Unit 2: Communicating orally with clients

1) appropriately request information and documents from clients in order to
guide them in a legal process by using appropriate vocabulary, structures,
and register;

2) effectively explain the procedure of a legal process within the Costa Rican

legislation by using appropriate vocabulary, structures, and register;
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3) successfully provide legal recommendations to clients about possible
fallouts in a legal process by using appropriate vocabulary, structures, and
register.
Unit 3: Solving a case
1) effectively present a legal case by using appropriate vocabulary, structures,
strategies, and register;
2) appropriately present arguments for and against specific legal actions in a
case by using appropriate vocabulary, structures, strategies, and register;
3) decide on the most appropriate legal action in a specific case by evaluating
coworkers' and superiors’ feedback on the case.
D. Methodology
Legal English was a task-based course. Nunan (2004) has explained that
this approach focuses on providing learners with opportunities to work not only on
language but also on the leaming process itself. This is achieved by enhancing
learner's own personal experiences and knowledge on the field as important
elements to classroom learning and by introducing authentic texts into the learning
process. Due to the fact that this EOP course is based on the task-based
approach, several guiding principles have been set following that approach.
Richards and Rodgers (2001) have indicated that the notion of task should be
included as the central unit for the development of any type of ESP course. For this
reason, as part of this course methodology, students were expected to participate
actively in all the tasks that were included during the course and to get involved in

class discussions and complete any other activities that are used to achieve the
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objectives and goals of the course. In addition, they were required to work on
projects, create vocabulary logs, and take quizzes.

The course contents were divided into three units that as Richards and
Rodgers (2001) have claimed, included tasks that the leamers needed 10
accomplish in real life. The first unit dealt with communicating with clients in written
form by asking students to request information and documents from clients in order
to guide them in a legal process, explain the procedure of a legal process within
the Costa Rican legislation, update clients on legal processes, and write legal
opinions. The second unit had to do with communicating orally with clients by
asking students to request information and documents from cClients in order to
begin a legal process, explain the procedure of a legal process within the Costa
Rican legislation, and provide legal recommendations to clients about possible
fallouts in a legal process. The last unit was about solving a case by asking
students to present a legal case, present arguments for and against specific legal
actions in a case, and decide on the most appropriate legal action in a specific
case.

The course content was divided into the previous three units in order to
group the different tasks that the students had to complete. The units and tasks
were sequenced according to the skills involved and their level of difficulty. Hence,
writing was addressed before speaking due to the results of the proficiency test.
These results showed that the students were not able 0 use many law-related
terms incCluded in the written and oral section of the test. Regarding the writing

section, the data revealed that even though the responses were not highly
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informal, there was a general lack of use of expressions of formality and
politeness. However, in the speaking section, the students showed a limited
reperfoire of strategies for starting a conversation, negotiating meaning.
expressions for asking for and giving opinions, for agreeing and disagreeing, and
for changing the topic and moving on to the next point in the agenda.

Based on the areas of improvement previously explained, working first with
writing and then with speaking allowed teachers to introduce the required
vocabulary, structures, and register in written form before students were asked to
use them orally. In this sense, when students faced the speaking tasks, they could
rely on the knowledge they acquired in the previous unit to fill the gaps identified in
the proficiency test. Moreover, as Richards and Rodgers (2001) have asserted,
factors such as the previous experience that the learmner has on the topic, the
complexity in terms of language and outcome, and the degree of support were
taken into account to sequence the contents to be covered.

Based on the organization of the contents and the objectives to prepare
students effectively for the future use of the language, classroom dynamics were
taken into account as an important part of the learning process. The purpose of
these classroom dynamics was to resemble real-world interaction and to promote
equal and effective student participation especially because of the different
proficiency levels of the target population. Swain (as cited in Richards and
Rodgers, 2001) has stated that providing students with opportunities to use the
language productively is crucial for full language development. As a consequence,

depending on the skills targeted in the activities, individual, pair-work and
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teamwork was required. Regarding writing, most of the proposed tasks were
carried out individually, but in the speaking tasks, group work was needed for
students to negotiate meaning and interact in English. In other words, classroom
dynamics were planned to be varied and to foster negotiation, modification,
rephrasing, and experimentation with the language (Richards and Rodgers, 2001).

Additionally, team teaching was a valuable resource to individualize the attention
given to students depending on their strengths and weaknesses in the language.
As part of the teaching dynamics for this course, each lesson was taught by a
different lead teacher and two assistants. Due to this organization, more
arrangements could be made in order to pay close attention and provide additional
help to those students with a low proficiency level and challenge those students
with an outstanding performance.

As part of the evaluation designed for this EOP course, projects, vocabulary
logs, and quizzes were used to assess students’ performance in terms of the
outcome. As Dudley-Evans and St John (1998) have asserted, “evaluation in ESP
situations is concerned with the effectiveness and efficiency of learning; with
achieving the objectives” (p. 129). For this reason, the course evaluation included
several and varied aspects to engage the students in the ongoing process of
developing specific skills to properly function in a specific work setting. In order to
fulfil the requirements of the evaluations, students were expected to attend
classes, participate In individual and group tasks and activities, complete any
assignments during and out of class time, self-monitor their learning process, take

risks when using the language, and apply what is learned in each lesson
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throughout the course.

Instructors worked as facilitators of the learning process by using law-
related content and students’ needs as input to develop real-life tasks that guided
the students during the course. Dudley-Evans and St John (1998) have mentioned
that teachers in ESP have a different role because they work as facilitators rather
than as the primary source of knowledge. Hence, their relationship was one of a
partnership with siudents in which negotiation is vital to exploit and meet the
objectives that were included in the course. Those objectives were strongly related
to tasks that the students needed to complete in order to successfully meet the
expectations set for the course. Therefore, instructors had the role of selecting and
sequencing tasks that reflect the learners’ needs, interests and language skill level.
The instructors also worked on lesson plans, materials to use during and out of
class time, and the required evaluations to assess students’ progress. Finally,
responsibility and team-work were crucial as part of the role the instructors had
during the design and development of the course.

E. Assessment

Assessment was carried out throughout the course. Assessment was crucial
for this EOP course because it provided feedback to help learners reinforce
knowledge, build confidence and work on weaknesses and strengths. In addition, it
provided measurable rates of individual and general improvement (Dudley-Evans
and St John, 1998). In this English course, the final grade was determined on the

following basis:



36

Projects (total of 3) 60% (20% each)
Quizzes (total of 4) 20% (5% each)
Vocabulary Log (fotal of 4 strategies) 20% (5% each)

To obtain the course certificate, the students were required to complete the
evaluations scoring more than 75% in their final grade and to attend at least 80%
of the 28 class sessions that were part of the course. Lateness on three occasions
(15 minutes or more) counted as one absence. Justified absences aillowed for
rescheduling of evaluations. A monthly report was given to students including:
percentage of attendance, grade of projects, vocabulary log, and quizzes so far.
This helped students (and teachers) to keep track of their progress.

1. Projects

A project was assigned by the end of each unit, so that there was
continuous evaluation of progress. The project consisted of the task that was to be
achieved at the end of that unit. In Unit 1, students were required to write an email
to a client in which they included a legal opinion on a case. In Unit 2, students
participated in a role play in which they had to request information from clients in
order to guide them in a legal process, explain legal implications, and provide legal
recommendations. In Unit 3, students participated in a group discussion in which
they presented a legal case, provided arguments for and against the legal actions
suggested, and decided on the most appropriate legal action for the case.
Depending on whether it was a speaking or a writing task, it was graded with the

corresponding rubric (the ones that were used for the language test). Projects were
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presented in class.

2. Vocabulary Log

The law students greatly emphasized the need of law-related vocabulary;
therefore, a vocabulary log was included as part of the assessment. The following
four vocabulary learning strategies were taught throughout the course:

- One strategy for the discovery of a new word’s meaning (Oxford, 1990). a
determination strategy (extracting meaning from context).

- Three memory strategies for consolidating a word once it has been encountered
(Oxford, 1990): connecting the word to its synonyms and antonyms, using the new
word in sentences, and creating word maps.

The strategies needed to be registered and used in the vocabulary log,
which were checked 4 times (approximately every three weeks). Students obtained
the percentage of the vocabulary log based on an evaluation form that assessed
the use of the strategy based on four different criteria: at least one word had to be
included per class, the example or situation in which the word was found, its
definition, and the use of the strategy.

3. Quizzes

A quiz was administered after each unit (two quizzes for the first unit and
one quiz for the second and third unit) to check for course content retention. The
format of the quizzes varied depending on the contents that were evaluated and
the skills that were needed. Hence, some of the quizzes included speaking
activities and others included multiple-choice items. They were held during class

time in order to ensure the reliability of the instruments.
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lll. Course Evaluation Report

The importance of course evaluation has been pointed out by numerous
authors because itis a multi-faceted process. On the one hand, there is the matter
of the purpose of the evaluation. Some experts may want to focus on the success
of a course, others, on how the course could be improved the next time it is taught,
and still others on how ongoing improvement can be made. Furthermore, there is
the issue of who is going to perform the evaluation. Traditionally, instructors have
been the ones to evaluate the course to determine its success or failure.
Nonetheless, learners also play an important role in the learning process —maybe
even the most important role- and therefore, students’ perceptions have aiso been
taken into account when evaluating course success (Gravestock and Gregor-
Greenleaf, 2008).

This research project focuses on three main areas of student perceptions as
a means to evaluate the effectiveness of Legal English as a course for law
students. The first one is students' and instructors’ perceptions of students' task
performance. The second area is student course evaluation, which focuses on
students’ perceptions of the course in general, not focusing exclusively on teacher
performance, but also on other factors of the course such as activities and
materials. Finally, students’ perceptions of a series of vocabulary leaming
strategies will be examined in order to evaluate their effectiveness inthe course
and their perceived usefuiness.

In sum, the main driving force of this study is student perceptions of these

three aspects of the course, which will be our indicators of course success. The
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first part of the literature review deals with task performance as a measurement of
course evaluation and how this is used to contrast students’ and instructors’
perceptions. Then, the topic of students as valid course evaluators will also be
discussed. The last part will focus on the importance of teaching vocabulary
learning strategies and how students can benefit from them, and therefore, how
crucial their perceptions of the effectiveness of such strategies are.

Primary Research Questions

e Do the students' perceptions regarding students' task performance differ from
the instructors’ perceptions?

e Do the students’ perceptions of the effectiveness of the course change in time
as reflected in the course evaluation form?

e Which vocabulary leaming strategies are the most useful according to the
students' perceptions of these strategies?
Objectives

e Ildentify possible similarities and differences regarding students' task
performance by companng students' and instructors' perceptions.

e Examine the variation in students’ perceptions of the effectiveness of the
course as refiected in the course evaluation form.

e Determine the degree of usefulness of the vocahulary leaming strategies

o=

based on students’ perception of these strategies.
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A. Literature Review
1. Task Performance Evaluation
a. Tasks and Feedback

Instructors and researches are constantly seeking for opportunities to
examine how teaching and leaming take place in the classroom context. Due to the
nature of English for Specific Purposes (ESP) courses, the students’ level of
achievement is commonly measured by analyzing their task performance. Nunan
(as cited in Richards and Rodgers, 2001) have explained that a task is “a piece of
classroom work which involves learners incomprehending, manipulating,
producing, or interacting in the target language while their attention is principally
focused on meaning rather than form” (p. 224). While completing tasks, students
need to obtain a sense of achievement that will help instructors determine if the
tasks were carried out successtully or not. Some sort of feedback becomes crucial
in order to evaluate students’ performance and further areas that need
improvement.

In order to provide feedback, it is necessary for evaluators to be clear about
the aspects that they need 10 observe and about how t0 conduct this process.
Dérnyei (2007) has suggested that a highly structured observation is
recommended in order to provide appropriate feedback. He expiained that this Kind
of observation involves going into the classroom with a specific focus and with
concrete observation categories. These categories couid inciude the grouping
format, the content that is to be covered, the topic of the task, the main

characteristics of the interaciion, and ine targeied iinguistic area. in other words,
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when feedback has to be provided, itis appropriate to develop observation
instruments with clear quality standards to be able to effectively evaluate students’
performance.

In an ESP course, evaluators have the opportunity to observe students
perform real-life tasks. Moss and Ross-Feldman (2003) have mentioned that once
students have performed, itis crucial to assess them with the purpose of making
sure that the goals and objectives of the course are being met. Using observations
with the purpose of providing feedback is a useful tool. In fact, observations allow
evaluators to use directly what students do without having to rely on what they say
they do (Dormyei, 2007). In this way, observations provide direct information rather
than self-report accounts. On the negative side, obviously only observable
phenomena can be observed, which makes it difficult when other aspects that are
not easily observed need to be evaluated because they require another kind of
evaluative procedure. Démyei (2007) has added that the results of an observation
do not necessarily lead to the understanding of the reasons for a particular
performance; hence, further investigation and analysis are needed in order to
provide feedback.

b. Task Performance and Peer Assessment

In a learner-centered class in which students have an active participation in
the process of learning, teaching, and assessing, leamers are expected to interpret
input, tolerate uncertainty along the path of learning, and explore alternative
learning and assessing strategies (Richards and Rodgers, 2001). This useful

training will also help students assess their classmates’ performance in the
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different tasks that can be carried out inside the classroom setting. There are
numerous types of assessment to evaluate performance, especially due to the
notion of ‘alternative assessment’ Genesse and Upshur (1997) have indicated that
the term aitemative assessment is used to denote forms of assessment which
differ from conventional methods such as multiple- choice testing and essay
guestion exams. Nevertheless, the assessment should evaluate tasks which are
authentic, meaningful, and engaging, regardless of the type of assessment.

Assessment in many teaching contexts is a powerful motivator and source
of leamning when it is conducted appropriately. In order to help students leamn, they
need to know the criteria that will be used and to receive the corresponding
feedback. Genesse and Upshur (1997) have stated that students need to be
trained in how to use assessing instruments and how to provide feedback with the
purpose of helping others improve their performance and build self-confidence.
Sambell, McDowell and Brown (1997) have conducted a study in which they
concluded that students perceive feedback as positive and fair when ‘it relates to
authentic tasks, represents reasonable demands, encourages students to apply
knowledge to realistic contexts, emphasizes the need to develop a range of skills,
and is perceived to have long- term benefits” (p. 360). Hence, instructors should
address the topic of how to assess performance, so that students can provide
appropriate and useful feedback to their peers.

When working with assessment, two main types can be distinguished: self
and peer assessment. The former refers to the one in which the students are in

charge of evaluating themselves. In the former, the results of their own and the
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instructor's assessment can match or be very different. Orsmond and Merry (as
cited in Sambell, McDowell and Brown, 1997) have implemented and evaluated a
method of student self-assessment in which the comparison between the student's
marks and the staff's marks revealed no significant differences. Nevertheless,
another study conducted by Mires, Friedman Ben- David, Preece, and Smith (as
cited in Sambell, McDowell and Brown,1997) have revealed that the comparison
between the tutor and the student seif- assessed mark had an overall
disagreement of 86%, with 56% of students over marking and 30% under marking.
These authors found that poor students tended to over-mark their work, while good
students tended to under-mark.

As part of the research that has been conducted to determine if self-
assessment is useful Sambell, McDowell and Brown (1997) have concluded that
self-assessment helps leamers to be more critical of their own performance, work
in a structured way, and challenge themselves. However, other authors state that
depending on the purpose of the assessment, peer feedback is more suitable.
Segers and Dochy (as cited in Sambell, McDowell and Brown, 1997) have
explained that students seem to have fewer problems when evaluating others than
when evaluating themselves. One of the reasons they mention is that it is easier for
learners fo judge others than to judge themselves, which in turn lowers anxiety and
stress while assessing and giving feedback. Moreover, most students find it
different and useful to receive teedback from their peers instead of receiving
feedback from instructors all the time. Even though students may feel intimidated

by the idea of assessing each other in a fair way, instructors should guide them in



the process and constantly check the feedback they provide. Students' input on
task performance is extremely valuable, and itis for the reasons mentioned above
that the use of peer assessment will be implemented as one of the sources of
information for this research project.

c. Comparing students’ and teachers’ perceptions

As has been shown by different researchers in the field of language
teaching (Richards and Rodgers, 2001; and Sambell, McDowell and Brown, 1997;
Moss and Ross-Feldman, 2003), using both teachers and students as evaluators
of task performance is a valuable, useful, and challenging resource. Nevertheless,
if students are in charge of assessing and providing feedback, there should be
some kind of control over what they are doing. This is important in order to prevent
mistakes and subjectivity from becoming part of this process.

Students select, perceive, interpret, and integrate new information to form a
coherent and meaningful whole with their prior knowledge and former experiences,
shaping the way they assess and provide feedback. As a result, itis valuable to
compare the perceptions of students with those of teachers in order to reveal the
similarities and or differences in those perceptions. Dérmyei (2007) has specified
that when comparing perceptions, observation schemes should be used by both
parts to make the process more reliable and obtain results that can be compared.
Furthermore, he explained that random and systematic sampling can be used by
instructors in order to compare perceptions; the former helps to minimize the
effects of any extraneous or subjective factors, and the latter helps to facilitate the

process depending on the conditions of the group.



As it was previously mentioned, two fundamental ways of collecting
information about students’ performance are self-report, that is, the individual's
own accounts, and external observation of the individual. When external
observation is used by different sources, tiangulation is achieved, which in turn
ensures the validity of the process. Domyei (2007) has stated that tnangulation
generates “multiple perspectives on a phenomenon by using a variety of data
sources, investigators, theories, or research methods with the purpose of
corroborating an overall interpretation® (p. 166). However, the real challenge is to
interpret differences in the triangulated findings and how those differences affect
the perceptions of the parts involved when evaluating task performance. Moreover,
exploring the conflicting results can lead to enhanced understanding of a specific
situation in order to enrich students’ and instructors’ experiences.

2. Students’ and Teachers’ Roles as Evaluators

Along with changes in leaming theory, several instructional innovations and
alternative assessment methods have found their ways into educational practice.
When providing feedback on a regular basis, it is necessary to identify and better
understand the roles of the different participants in the classroom interaction.
Traditionally, teachers have been perceived as the only ones capable of providing
content and evaluating its acquisition. Richards and Rodgers (2001) have
explained that this perception is in line with a teacher-centered classroom, where
instructors have an active role, and students have a passive one. Nevertheless,
research on second language acquisition suggests that more learning takes place

when students are engaged in relevant tasks within a dynamic leaming
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environment rather than in traditional teacher-led classes, and ESP courses are a
reflection of this (Moss and Ross-Feldman, 2003).

In order to comply with this new organization of roles, Richards and Rodgers
(2001) have asserted that teachers must work as facilitators of leaming by creating
a highly structured and well-organized learning environment in the classroom;
setting clear goals and objectives; creating or adapting materials that give students
opportunities to work cooperatively, and planning, structuring, and assessing tasks.
Furthermore, teachers assign new roles to students, such as the one of evaluators,
with the purpose of developing their critical thinking skills and providing a better
context for the activation of leaming processes.

Although a great deal of second language assessment is normally
undertaken by teachers, learmners themselves can also play an important role in
assessing their own and others’ language leaming. In fact, it is possible and useful
to delegate the responsibility to assess leaming. This can be particularly important
in learner-centered classrooms because it increases leamers’ involvement and
promotes second language achievement by “sensitizing students to instructional
objectives and assisting them in setting realistic goals” (Genesse and Upshur,
1997, p. 45). In addition, by assessing and providing feedback on other
classmates’ performance, students can monitor their own language performance in
different contexts including the ones outside instructional periods.

Basing course evaluation on students’ perceptions has been criticized for
several reasons. Some claim, for example, that the results of student course

evaluations are biased, that students are not competent evaluators, and that the
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results might be influenced by student grade expectation (Gravestock and Gregor-
Greenleaf, 2008), and therefore, that student evaluations are not a reliable source
of information when measuring the success of a course. As Gravestock and
Gregor-Greenleaf (2008) have pointed out, studies in this area are still relatively
scarce. However, some researchers have begun to challenge this perspective by
emphasizing the validity and usefulness of data obtained from student evaluations
(Campbell and Bozeman, 2008). These researchers have indicated that students
provide information that can be used to improve a course in terms of materials,
activities, and instructions because they experience the learning process from a
different point of view.

it has been argued that students are both reliable and effective at evaluating
several aspects of a course, such as teaching behaviors, how much they have
leamed, the ease or difficulty they have experienced in the learning process, or the
validity and value of the assessment that was used in the course. Theall and
Franklin (2001) have asserted that the students’ perception of these aspects of a
course may be even more valuable than the instructors’ or the administrators’
perception, for itis the students themselves who have undergone the process of
learning.

It is pointed out, however, that there may be some areas where students’
responses are not so valid and may be erroneous indicators to evaluate a course.
For instance, students may provide inaccurate information when asked about the
level of difficulty of a course or the amount and accuracy of course content. When

asked about the instructors, they may not be able to accurately assess their level



48
of knowledge or competency on the subject matter being taught. Hence, it is crucial
for evaluators to select those aspects in a course that students can provide valid
responses to. This is especially important when administrative decisions will be
taken based on such resuilts.

3. Vocabulary Learning Strategies

One of the main concemns of ESP students and teachers is vocabulary
acquisition. Throughout time, teachers and researchers have debated the merits of
teaching technical vocabulary in ESP courses. Some authors such as Dudley-
Evans and St. John (1998) have agreed that “it should not be the responsibility of
the ESP teacher to teach technical vocabulary...” (p. 81). In fact, ESP teachers
should expose students to different real-life situations in which specific processes
and techniques are required in order to acquire and use that technical vocabulary.
In fact, Harmon, Buckelew-Martin and Wood (2010) have argued that the
classroom environment should provide leamers with a variety of experiences with
word meanings in different contexts. In addition, appropriate instructions are
important to help students use different strategies and raise word consciousness
about the structure, order, and use of words. Nation (2001) has emphasized that
teachers should encourage and guide leamners to approach specialized vocabulary
strategically by paying attention to those words that are worth leaming and by
considering how they can be most efficiently learned. in other words, learmers are
responsible for identifying, classifying, acquiring, leaming, and using technical
vocabulary while using specific vocabulary leaming strategies.

Vocabulary leaming strategies are crucial when leaming a language
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because those strategies stimulate conscious processes that help to recognize
new vocabulary items, use context-based inferencing, and add the new vocabulary
to long term memory (Ellis as cited in Pavicic, 2008). During the last decades,
many researchers have attempted to develop a classification of vocabulary
leaming strategies based on studies about the leamers’ strategy use. For instance,
Schmitt (as cited in Pavicic, 2008), has proposed a classification based on the
following categories:

e social: cooperation with others;

e memory: relating the new word with previously leamed knowledge;

e cognitive: language manipulation and transformation, and

e metacognitive: controlling the leaming process.

Other authors like Williams (as cited in Nation, 2001) has suggested five
strategies to deal with the meaning of unfamiliar words in written texts: inferring
from context, identifying lexical familiarization, unchaining nominal compounds,
searching synonvms and analyzing words. On the other hand, whatever the
vocabulary leaming categorization is, itis a fact that vocabulary leaming strategies
represent useful tools that “...allow leamers to take control of leaming away from
the teacher...” (Nation, 2001, p.222).

The use of vocabulary leaming strategies requires explicit training which
should be an essential part of any language teacher's planning. Regarding the
importance of training students in vocabulary leaming strategies, Nation (2001) has
proposed four steps for the integration of those strategies into language instruction.

First, he mentioned that it is important to decide on the strategies that are going to
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be taught and decide on the amount of time that will be spent on strategy
instruction. Then, it is crucial for instructors to develop a plan for each strategy and,
at the same time, offer opportunities for independent practice while monitoring and
giving feedback on leamers’ strategy use. During this process, instructors play a
fundamental role because as Pavicic (2008) has explained, “teachers need to
know which vocabulary learning strategies exist and what form of knowledge and
skills leamers need to acquire in order to successfully use each of them” (p.78).
Finally, learners need opportunities to experience the vocabulary strategies in real
situations and share their experiences with others.

Overall, vocabulary leaming strategies are powerful resources for leaming
vocabulary inside and outside the classroom because they help students to
remember and practice new vocabulary and to become independent learners due
to the fact that they are able to personalize the log by choosing the words they
want to include. Moreover, leaming strategies help students become aware of the
progress they are making as well as of their own learning. Another advantage of
learning strategies is that they can be used with any class and any proficiency
level.

Second language (L2) vocabulary instruction varies greatly among
institutions. Coady (in Coady and Huckin, 1997) has mentioned three different
approaches to L2 vocabulary instruction. To begin with, the Context Alone method
dictates that leamers can acquire new iexical items from context, which is provided
mainly by reading texts or speaking activities; hence, direct vocabulary instruction

is not necessary. Furthermore, when using Strategy Instruction, lexical items are
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explicitly taught through techniques such as using cards or vocabulary logs,
repeating new words and their meanings, completing fill-in-the-blank exercises,
and matching words to their definitions. The third approach deals with the
combination of direct and indirect methods in order to provide teachers and
students with the advantages that each method has to offer.

Most authors agree that combining different forms of presenting vocabulary
is more effective than using a single technigue in isolation. Regarding this,
Zimmerman (1997) has asserted that since word leaming is not a simple task, it
should be approached from different angles to facilitate the acquisition of
vocabulary; in other words, vocabulary instruction should be included in reading,
listening, speaking, and wrifing tasks. Nagy (in Schmit and McCarthy, 1997) has
supported this view by explaining that, depending on the population and the
purposes of the program, the instructor has to choose the circumstances under
which an explicit or implicit introduction to new lexical items is more convenient.

B. Methodology

Based on the research questions and population, the research design
selected was qualitative. Some amount of numerical data was necessary in order
to answer our research questions. The focus of this research paper was on
students’ perceptions regarding three topics: students’ perception of task
completion as compared to teachers’ perception, students’ evaluation of the
course, and students’ assessment of vocabulary leaming strategies. To understand
how this information was approached, a description of the setting where this sfudy-

took place as well as the participants that were involved is provided.
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1. Setting and Participants

This research study was carried out in the context of an ESP course taught
at the University of Costa Rica. Legal English was a course designed for law
students at the University of Costa Rica. The participants in this course were six
law students who were in the second, third, fourth, fifth and sixth year of their
program. The students’ ages ranged from 18 to 27. Their English proficiency level
was varied: three were advanced students, two were intermediate, and one was a
beginner. Due to the language needs of this population, this was an English for
Occupational Purposes (EOP) course that focused on the development of
speaking, listening, and writing skills in order to help students cope with their
delayed needs ofthe language. During the course, the students filled a series of
forms to evaluate their classmates’ performance (peer-evaluation), the course, and
the vocabulary learning strategies they learned and implemented. These forms will
be presented in the following section.

2. Instruments

For this research project, three assessment instruments were used: one that
served as an achievement test, one that assessed the effectiveness of the course,
and one that evaluated the vocabulary learning strategies. As Hutchinson and
Waters (2000) have indicated, achievement tests are internal to the course since
they reflect what has been taught. They should be similar in nature to what has
been done during the course, both content and task-wise. The three instruments
that were chosen to develop were a feedback form, a course evaluation form, and

a strategy assessment form.
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a. FeedbackForm

As part of the course evaluation, the leamers were required to take quizzes,
complete projects, and create vocabulary logs; however, the students did not have
a role in their assessment. In order to balance their participation in the course,
students were asked to assess their classmates’ performance in main tasks in
every lesson and provide feedback for further improvement. According to Richards
and Rodgers (2001), in addition to giving peer-feedback, students should have the
opportunity to practice content, communicate properly, and monitor their leaming
while completing a feedback form. In this course, these forms assessed objective
fulfillment in the units, which indicated whether the general goals of the course had
been met.

Each feedback form included a title, the name of the classmate being
evaluated, the date of evaluation, a space for a brief description of the activity, a
space to write the points obtained and the grade, the evaluation criteria,
performance descriptors, and a comments section. The students who evaluated
their classmates’ performance were chosen by the instructor once the main task
was finished. There were three extra lines for students to add criteria pertinent to
the topic being studied that they would like to evaluate. Regarding the additional
criteria, the students decided by themselves or in accordance with the classmates
assigned by the instructor the aspects they wanted to include in the feedback
forms. Some of the criteria of the forms such as sentence structure and
pronunciation features needed to be completed depending on the topics that had

been covered in class and the tasks that were being evaluated (e.g., conditionals
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for sentence structure, orintonation for pronunciation). Each criterion received a
maximum score of 10 and a minimum score of 6. The grade was calculated based
on the total number of points and the number of criteria, i.e., if there were 9
aspects to consider, the total points were 90.

Three different feedback forms were developed according to the tasks
required: one form dealt with written tasks (see Appendix F), another with one-way
speaking tasks (see Appendix G), and the last one with two-way speaking tasks
(see Appendix H). The feedback form for writing tasks was used in the first unit of
the course, and the feedback form for one-way and two-way speaking tasks was
used in the second and third units respectively. The forms were used in every
class, and the teachers provided oral instructions to fill them out, so as to ensure
their success as an assessment resource.

Even though each student completed different feedback forms in the course,
itis important to compare the perceptions they had of their performance with those
of an instructor. The instructors had to ask the evaluating students about the
additional criteria that they were going to use to assess their peers when they were
assessing as well. This was important in order for students and teachers to have
the same criteria and for the results to be comparable. Two students were chosen
per kind of task (written task, one-way speaking task, and two way speaking task)
in order for the researchers to compare the results and answer the corresponding
research question. All six students were evaluated and included in the sample (two
per kind of task). With this sample, this research study sought to identify the

tendencies and establish the patterns that could be later expanded on and verified
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in future studies with larger populations and bigger samples.

In summary, the feedback forms were used by the students and the
teachers in order to ensure research validity. Dornyei (2007) has stated that taking
into account different perspectives of a same phenomenon helps to corroborate the
overall interpretations. The peer evaluations were collected and later compared
with the teacher evaluations of those same students. The different perspectives
allowed the researchers to determine if there was any mismatch between the
students’ and the instructors’ perception regarding task performance, and if the
objectives of the lessons and the goals of the course were met. These forms were
considered as formative assessment because they were part of an ongoing
learning process that provided evidence for future improvement.

b. Course Evaluation Form

The course evaluation form (see Appendix [) assessed the effectiveness of
the course from the students’ perspective by asking a series of yes/no questions.
The same evaluation form was used for the three evaluations that were conducted
during the course. Students had to mark yes orno to answer the questions
provided. These questions dealt with the learning needs, the course objectives,
and the time spent on the objectives. They also addressed the different aspects
involved in the development of a course: materials, teaching techniques,
evaluations, and logistical arrangements. An additional column for further
comments/recommendations was included for students to be able to add any other
information regarding each of the items. Further additional space was provided for

students to write any other relevant information.
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The course evaluation form was administered by the instructors at the end
of each unit in order to give leamers enough time to analyze each section of the
course and its components and to provide instructors with valuable information
related to materials, activities, evaluation among other aspects. This course
evaluation was included as part of the present research project with the purpose of
determining if the course and its components were working properly or if any
adjustment was required. The questions in the course evaluation form were part of
a formative evaluation that focused on “ongoing development and improvement of
the program” (Richards and Rodgers, 2001, p. 208). This kind of evaluation is
crucial for any course because it gives instructors and even course administrators
the opportunity to recognize problems regarding the different aspects of the course
and to improve the course itself. The form that was administered at the end served
the purpose of a summative evaluation because it assessed the course as a whole
at the end of instruction. The results of the effectiveness of the course and of the
different components will serve as recommendations for future ESP courses and
for our own personal and professional development.

c. Strategy Evaluation Form

As part of the course, students had to collect a minimum of one unknown
word per class per strategy (for approximately 6 classes) and record itin a
vocabulary log. Students had to use the vocabulary leaming strategy that was
being studied at that moment (four were taught in total, one every three weeks).
The vocabulary log represented a written record of strategy implementation in

which students included the unknown words, the context (written or oral) in which
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the words were found, their definition, and the information that each vocabulary
learning strategy required regarding their features and use. Forinstance, in the
case of guessing meaning from context, students had to provide the context clues
that helped them to understand the meaning of the unknown words. The strategies
selected were guessing meaning from context, using synonyms and antonyms,
using the word ina sentence, and creating word maps.

The strategy evaluation form (see Appendix J) was divided into three parts.
The first one consisted of an evaluation of the four strategies individually: if they
were useful, how many entries they had included for each strategy, and whether
they believed they would continue implementing those strategies in the future. The
second part asked the students to compare the strategies with the purpose of
determining which ones they found most useful and why. The final section of the
instrument sought to determine which other vocabulary leaming strategies (chosen
from lists of popular strategies mentioned by different authors, e.g., Nation, 2001)
the students found helpful. This information would be relevant when planning future
courses and considering which strategies to include.

3. Procedure

The students worked with the feedback forms every class to evaluate their
peers’ performance and, therefore, obtained expertise in providing and also
receiving feedback. The instructors evaluated the students at the same time as
their peers. Data was collected only during the first three months because, during
the last month, students could not perform peer evaluations due to the nature of

the tasks, which were group discussions.
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The feedback forms to evaluate task performance were used in every class
by all the students, but for the purposes of the study, two students were chosen per
type of task (written, one-way speaking. and two-way speaking tasks) to be
evaluated by the instructors as well. Both sets of results were compared to answer
the first research question, which sought to determine possible differences
between students’ and instructors’ perspectives regarding task performance.

The course evaluation forms were administered at the end of each unit and
the data was analyzed immediately in order fo be able to make any necessary
changes to improve the course along the way. Only the students who were present
on the day filled out the course evaluation forms.

Finally, the strategy evaluation form was administered at the end of the
course, once all of the strategies had been studied and practiced. Students were
trained to use the strategies as part of the course. The four strategies that were
taught (extracting meaning from context, using synonyms and antonyms, using the
word in a sentence, and creating word maps) were chosen by the instructor
because these are popular vocabulary learning strategies mentioned in the
literature (see Section 3 of the Literature Review). Furthermore, they varied in
terms of the objective ofthe strategy (there was one to discover the meaning of an
unknown word and three to consolidate meaning), and they sought to address
different iearning styles (for exampie, creating word maps allowed for more
creativity and would presumably help visual iearners).

Each strategy was taught in class in one of the pre-tasks in the cycle, and it

was used during that class and the following (or the following two or three,
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depending on the complexity of the strategy). Then, students had to include the
unknown words in their vocabulary logs using the strategy that was being practiced
at the time. Each new strategy was taught approximately every three weeks, so
they had to include a minimum of 6 or 7 words per strategy, but they had the option
to include more. The entries in the vocabulary log were checked approximately
every three weeks. The strategies were not evaluated right after each one was
taught and implemented because the study required students to have an overall
perception of all the strategies that were going to be covered in the course.

4. Data Processing and Discussion

The numerical data that was gathered from the students’ and instructors’
feedback forms was compared to see if there were differences between
perceptions of task performance. Regarding the course evaluation forms, the
answers from the yes/no questions were counted and charted. The comments
were examined to find commonalities and later decide on the actions to be taken to
improve the course. For the strategy evaluation form, the answers were also
graphically displayed in order to identify the trends, as well as any salient
information.

In sum, the gathered data was examined with a qualitative approach by
displaying results in charts which allowed to make comparisons and to identify
trends. These analyses helped the researchers answer the primary research
questions. Before presenting the discussion section, the results gathered with the

three instruments used for this project are provided.
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C. Results

1. Feedback Form

Three different feedback forms were used during the first three months of
the course for students to evaluate their peers’ performance in written, one-way,
and two-way speaking tasks. The results gathered from two feedback forms that
were chosen every month were compared with the instructors’ feedback forms in
order to determine how similar or different the students’ and instructors’
perceptions were regarding other students’ performance.

a. Written tasks

In the first unit called “Dealing with Clients in Written Form,” students were
asked to write emails to possible clients in which they had to effectively request
information, successfully explain the procedure of a legal process within the Costa
Rican legislation, effectively update clients on a legal process, and accurately write
a legal opinion on a case by describing issues, facts, and legal implications. The
lesson in which two students were chosen focused on the topic of divorce by
mutual consent.

The first student whose feedback form was compared with the instructor's
feedback form added two extra criteria: use of transition words and structure ofa
formal email. Once the two feedback forms were compared, criteria such as the
appropriate use of law-related terms, sentence structure (in this case indirect
questions), verb tenses, use of transitions, correct spelling, and task completion
were graded with a ten by both the student and the instructor. In the case of the

structure of an email, both evaluators graded this criterion with a nine because the
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greeting part of the email was not fully developed.

Regarding the use of appropriate punctuation and level of formality, the
grades given by both the student and the instructor did not match. In the first case,
although the evaluators (both the instructor and the student) indicated that there
were problems related to the use of periods and to the length of some sentences,
those aspects were graded with a nine by the student and with an eight by the
instructor. In the second case, only the instructor mentioned that, inan email,
words such as “hello” and “bye” did not comply with the required level of formality.
In addition, the instructor indicated that the use of modals would have been
appropriate. The level of formality was graded with a ten by the student and with an
eight by the instructor.

The second student whose feedback form was used to compare his or her
perceptions to those of the instructors included one extra criterion related to the
structure of a formal email. When the two feedback forms were compared, it was
found that the appropriate use of law-related terms, sentence structure, verb
tenses, level of formality, task completion, and structure of a formal email were
graded with a ten by both evaluators. However, for the criteria related to spelling
and appropnate punctuation, the grades given by the evaluators did not match. In
the first case, only the instructor pointed out that some words were misspelled.
This criterion was graded with an eight. In the second case, both evaluators
mentioned that on some occasions penods were not added at the end of complete
sentences. The instructor also added that commas were used where periods were

needed. This aspect was graded with a nine by the student and with an eight by
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the instructor.

The grades from the previous two written tasks given by the two evaluators

(the student and the instructor) are displayed in Figure 1.
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Figure 1. Grades given by the evaluators in the two feedback forms related to
written tasks that were used to compare their perceptions

b. One-way speaking tasks

In the second unit called “Communicating Orally with Clients,” students were
expected to appropriately request information and documents from clients in order
to guide them in a legal process, effectively explain the procedure of a legal
process within the Costa Rican legislation, and successfully provide legal
recommendations to clients about possible fallouts in a legal process. The lesson
in which two students were chosen in order for the researchers to analyze their

perceptions dealt with the topic of fallouts in a company.
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The first student included the tone of voice as an extra criterion in the
feedback form. After the student's and instructor's feedback forms were compared,
criteria such as the appropriate use of law-related terms, sentence structure (in this
case conditionals), and verb tenses, level of formality, body language, and task
completion were graded with a ten by both the student and the instructor. In the
case of the tone of voice, evaluators graded this criterion differently. The student
graded it with an eight, and the instructor graded it with a seven. Some of the
comments provided by the evaluators indicated that on some occasions it was
difficult to understand what the speaker was saying; additionally, it said that the
speaker was paying more attention to his notes than to the audience. In the
criterion related to the appropriate pronunciation, the grades given by the
evaluators did not match because only the instructor deducted points from this
aspect. The given grade was an eight.

The second student also included one extra criterion: the use of the read-
and-look-up technique, a very useful technique used for improving eye contact in
presentations. This technique consists of reading a phrase or sentence silently,
then looking up (away from the text), and telling the phrase or sentence to the
audience. Criteria such as appropriate use of law-related terms and verb tenses,
level of formality, appropriate pronunciation, and task completion were graded with
a ten by both evaluators. In the case of the appropriate use of body language and
the use of the read-and-look-up technique, both evaluators graded those aspects
with an eight because, during the presentation, the speaker was balancing a pencil

between his fingers, and he was constantly looking at his notes. In the criterion



related to the appropriate use of sentence structure, in this case the use of
conditionals, the grades given by the evaluators did not match because only the
instructor deducted points from this aspect. The given grade was an eight.

The grades of the previous one-ways peaking tasks given by the two

evaluators are shown in Figure 2.
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Figure 2. Grades given by the evaluators in the two feedback forms related to one-
way speaking tasks that were used to compare their perceptions

c. Two-way speaking tasks

In the third unit called “Solving a Case,” students were asked to effectively
present a legal case, successifully present arguments for and against specific legal
actions, and decide on the most appropriate legal action in a specific case. The

lesson in which two students were chosen to be observed by the instructors was



65

related to the analysis of company cases.

The first student added a criterion to the feedback form: the use of phrases
to present arguments and counterarguments. When the two feedback forms were
compared, it was found that appropriate use of law-related terms, level of formality,
and task completion were graded with a ten by both the student and the instructor.
However, the other criteria were graded differently. For example, the appropriate
use of sentence structure, verb tenses, body language, phrases to present
arguments and counterarguments, and appropriate pronunciation were graded by
the student with a nine and with an eight by the instructor. Even though the
evaluators gave different grades, the comments provided were similar. These
comments included the words that were mispronounced (e.g. decided, allowed,
increase, think) and why body language needed improvement (e.g. lack of eye
contact because the speaker's head was down and the arms crossed).

The second student whose feedback form was compared with that of the
instructor added the same extra criterion as the previous feedback form: the use of
phrases to present arguments and counterarguments. In the two feedback forms
that were analyzed, six out of the eight criteria that were included were graded with
a ten by both evaluators. As to the appropriate use of verb tenses and
pronunciation, only the instructor penalized the speaker by deducting two points in
each aspect.

The grades from the previous two-way speaking tasks given by the two

evaluators are illustrated in Figure 3.
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Figure 3. Grades given by the evaluators in the two feedback forms related to two-
way speaking tasks that were used to compare their perceptions

2. Course Evaluation Form

a. First course evaluation form

The first course evaluation form was administered at the end of Unit 1
‘Dealing with Clients in Written Form.” This form was completed by five out of the
six students who were in the course (one was absent). All the students marked
"yes" as the answer for the seven questions. For the first question “Did you learn
what you expected?” the students wrote that they had learned more than they had
expected because, at the end of the first unit, they were able to write an
appropriate email to a client. Another student wrote that he/she had thought that
the course was going to focus on working with long vocabulary lists, but using the

vocabulary logs was a better idea. Another comment said that the contents that



67

were covered were extremely similar to the ones that they cover at law school. For
the second question “Was what you leamed useful?” the students indicated that
they could see themselves working with clients and coworkers. They also
mentioned that they had leamed new ways to discover the meaning of unknown
words which helped them improve their vocabulary.

For the third question “Was enough time spent on each objective?” most
students agreed on the fact that a lot of time was spent on the topic of emails, but
they assured that this was necessary to fully improve their writing abilities.
Furthermore, other students wrote that many different topics were covered in a
short amount of time, which was great for them. For the fourth question, “Did you
get enough practice?” the students considered the course program flexible, so they
had enough opportunities to write, speak and listen. They felt that they would have
liked to spend more time on each topic, but they understood that other areas
needed to be covered. For the fifth question “Were the materials appropriate?” the
students agreed that the materials were really useful because they included theory
and practice that helped them understand the topics better. In addition, they
mentioned that those materials will also be very helpful after they finish the course.

For the sixth question “Were the activities appropriate?” the students stated
that the activities helped to fulfill the objectives of the course because they had the
opportunity to practice in an interactive way. They also mentioned that they really
appreciated the fact that games were included as part of the classroom because
they do not have those types of activities at law school. For the last question “Were

the evaluations appropriate?” the students indicated that the evaluations were
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closely related to the topics studied and to the activities that were carried out in
class. Other students pointed out that they were really grateful because they had
projects instead of exams. Finally, others wrote that they really enjoyed evaluating
their classmates with the feedback forms because, in that way, they could leam
from others.

Only three students wrote some comments in the last part of the form. The
comments added that the course had a great balance between theory and practice.
Furthermore, they mentioned that the contents were excellent as well as the
classroom dynamics. They emphasized that with this course they had the
opportunity to learn the language through an innovative methodology compared
with the one used in the regular courses of their program.

b. Second course evaluation form

Five students completed the course evaluation form that was administered
at the end of unit 2 “Communicating Orally with Clients.” The seven questions were
answered affirmatively. For the first question “Did you leamn what you expected?”
the students wrote that they had learned what they had expected and more.
Another student mentioned that he/she had had to read about one of the topics
that was covered in the course for one of the law courses; therefore, he/she was
able to understand most of the document. For the second question “Was what you
learmed useful?” the students indicated that they had used most of the vocabulary
they had leamed in class and while completing their vocabulary logs. They also
mentioned that what they had learned about body language was extremely useful

in situations where they have to present a case or interact with clients. Most of the
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students agreed that it was really useful and entertaining to interact in an oral
context as if speaking face to face with clients.

For the third question, “Was enough time spent on each objective?” the
students mentioned that the time for each objective was appropriate because they
did not feel pressured. Moreover, they wrote that they had the opportunity to
assimilate the theory and then put it into practice. For the fourth question, “Did you
get enough practice?” the students mentioned that they had the opportunity to
practice in every single lesson with different topics each time. They also mentioned
that having the opportunity to stand infront of the class and presenting a case or
sitting in pairs and taking roles as the clients and lawyers was great practice.
Indeed, one of the students mentioned that oral practice was better than written
practice. For the fifth question “Were the materials appropriate?” the students
agreed that the materials were really useful and clear, especially because some of
them had tips to improve their oral proficiency and body language.

For the sixth question “Were the activities appropriate?” the students stated
that the activities were very creative and varied because on some occasions they
were required to complete handouts, go to the board, stand up, and move around
the classroom. Another student mentioned that having the opportunity to work with
presentations was really useful in order to practice speaking in public. For the last
guestion “Were the evaluations appropriate?” the students indicated that it was
great to have evaluations that resembled the activities that were carried out in the
lesson. Furthermore, the students indicated that it was important to have their

classmates observe them perform in every class because they had the opportunity
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to give and receive feedback.

Only one student wrote some comments in the last part of the form. He/she
said that the way in which the instructors organized the class and the way in which
the lessons were taught really helped him/her to acquire new knowledge.
Additionally, he/she appreciated the teachers’ disposition to give feedback and
answer questions.

c. Third course evaluation form

Five students completed the course evaluation form administered at the end
of unit 3 “Solving a Case.” All the seven questions were answered affirmatively. For
the first question “Did you learn what you expected?” the students wrote comments
similar to the ones provided in the previous two course evaluation forms. Some of
them indicated that they were really satisfied with all the content they learned,
especially how to communicate with clients as well as with the new vocabulary they
had acquired. For the second question “Was what you learned useful?” the
students indicated that they consider the written and oral content they acquired
was really useful to communicate with possible clients. In addition, they wrote that
the use of vocabulary logs was very important for them because they could keep
track of the new vocabulary they learn. Others indicated that leaming about body
language helped them interact with their classmates as if they were clients or
coworkers at a law firm. Finally, some students indicated that working with the
read-and-look-up technique was useful to achieve a better oral performance.

For the third question “Was enough time spent on each objective?” the

students considered that each of the units had been appropriately presented and
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developed. Even though the writing part took longer, they acknowledged that the
strategies, vocabulary, and content they acquired during the first unit were really
helpful to perform in the following two units. For the fourth question, “Did you get
enough practice?” the students mentioned that they had the opportunity to practice
the theory covered in the course. They also wrote that it was interesting to read
about a specific case, always related to the main content of the lesson, and have
the opportunity to practice the new structures, vocabulary, and strategies with that
case. Other students indicated that they really appreciated the opportunity to
practice the pronunciation of difficult words at the end of each lesson because, in
this way, they could enhance their oral performance. For the fifth question “Were
the materials appropriate?” the students agreed that the materials were very well
designed because they included the topics covered in each class, glossaries of
unknown or difficult terms, instructions for the role plays and class discussions, tips
to improve their oral performance, and explanations for each strategy to extract the
meaning of unknown words or how to memorize them.

For the sixth question “Were the activities appropriate?” the students stated
that they really liked the opportunity to work individually, in pairs, and in groups, but
most of them agreed that they found it more useful to work in pairs and groups
because they could share with their classmates what they knew and also learn
from them. Other students indicated that they really liked the activities in which
they had to spot the mistakes in different sentences, evaluate their classmates’
performance, and play memory games with important vocabulary. Forthe last

question “Were the evaluations appropriate?” the comments were really simiiarto
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the ones provided in the previous two evaluation forms. The students mentioned
that they really liked the opportunity to assess each other's performance and to
prepare for their projects and quizzes by using the activities carried out in the
lessons.

Four students wrote some comments in the last part of the form. The
comments revealed that they thought that the course included many topics in a
short period of time. One student indicated that it would have been necessary to
give students printed copies with the useful language from each lesson for them to
have all those phrases (these were only written on the board). In addition, some of
them reported that the contents covered in the course will be really helpful after
they start working.

3. Strategy Evaluation Form

The strategy evaluation form was divided into three parts. The first one
consisted of an evaluation of the four strategies. For the first question “Did you find
this strategy useful? Why or why not?” the students provided different answers
depending on the strategy. For the first strategy, extracting meaning from context,
four students wrote three comments. They indicated that it was the best strategy
because the use a dictionary was not needed, because it helped students to
improve their skills, and because itwas easy to use in the sense that students just
have to look for the keys around the unknown word. The other two students
indicated that this strategy was difficult to use because it was hard to understand
the meaning of an unknown word by just looking at the context. For the second

strategy, using synonyms and antonyms, five students agreed that it was useful
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because it was an excellent way to increase their vocabulary, because they had
the chance to leam more than one word at the time, and because it was easier to
remember new words by using other words that they already know. Only one
student wrote that this strategy was not so useful because in order for it to work,
students needed to know a lot of vocabulary.

For the third strategy, using the word in a sentence, five students wrote
positive comments. Among the comments, they indicated that this strategy was the
easiest one to use. In addition, students claimed that it improved their ability to
write sentences, and helped them to incorporate a word into different contexts,
applied what they have leamed, and leamed how a word should be used. One
student mentioned that the strategy did not work for him or her because he or she
did not like to write sentences. For the last strategy, creating word maps, five
students agreed that this strategy is the most flexible one because they can be
creative and personalize their own concept maps. Other students reported that itis
the most interactive and helpful one because they can remember a word through
different methods. Indeed, one of the students mentioned that it is the most
structured strategy to work with unknown words. Only one student said that this
strategy was not really useful because it basically consisted of a combination of the
previous strategies.

For the second question “How many times did you use this strategy in the
vocabuiary log?”, the researchers decided to give the students time to check their
vocabulary logs in order to obtain reliable resuits. The lowest number of words that

were included in a vocabulary log is eight and the highest number is fourteen.
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There was a tendency to add the same number of words in all the vocabulary logs.
Students who incorporated a low number of words for one strategy included a
similar number of entries for the other strategies. In the same way, students who
incorporated many words for one strategy were consistent by including many

words for all the strategies.

The number of words added per strategy is displayed in Figure 4.

Number of words

Extracting meaning Using synonyms Using the word in a Using word maps
from context and antonyms sentence

Strategy

Figure 4. Number of words per strategy that were recorded by all the students in
their vocabulary logs

For the third question “Do you think you will continue using this strategy?”
the students provided three different answers: yes, no, and maybe. For the first
strategy, extracting meaning from context, three students answered yes, three

answered maybe, and none of them answered no. The students who wrote
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“maybe” indicated that they could use it when the context gives them enough clues
to find the meaning of an unknown word and when their proficiency level improves.
For the second strategy, using synonyms and antonyms, five students answered
yes and only one answered “no”. This student whose answer was “no” did not
mention that he/she considered the other strategies more useful than this one. For
the third strategy, using the word in a sentence, four students answered yes, one
student answered no, and another one answered maybe. The students whose
answers were not “yes” did not provide any comments. For the last strategy, using
word maps, four students answered yes, two answered no, and none of them
answered maybe. The students who wrote “no” explained that for them this
strategy was too time consuming.

From the previous results, it can be concluded that “using synonyms and
antonyms,” had the highest number of positive answers because the students
indicated that they will definitely continue using this strategy. “Using word maps”
obtained the highest number of negative answers because the students indicated
that they will not continue using this strategy. Finally, extracting meaning from
context had the highest number of students who were not sure if they would
continue using this strategy or not because they indicated that it depends on the
context in which the word is found and their own English proficiency level.

The second part of the strategy evaluation form required students to rank
the strategies according to their usefulness. In addition, they had to justify their
ranking. Most of the students agreed that the most useful strategy was extracting

meaning from context, the second most useful was using synonyms and antonyms,
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and the third most useful was using the word in a sentence. The students graded
the strategy using word maps as the least useful. It is important to point out that
most of the answers provided by the students were similar because, for each level
in the ranking, at least four of them agreed that a particular strategy was the most
or the least useful.

As part of the comments the students wrote to justify their choice of most
and least useful strategies, they mentioned that the decision was based on the
strategy that helped them leamn better and improve their vocabulary as fast as they
could. Other students indicated that for them the most important aspect was to
work with a strategy that could help them remember new vocabulary easily,
especially because in their major they need to leam many new terms. Among the
reasons given, some of the students wrote that they chose the strategy that they
also used in Spanish when they wanted to leam a new word. Finally, others
mentioned that they based their decision on the principle of practicality (which
strategy was easier to use). For example, they would not like it if they had to use a
dictionary all the time or if they would spend too much time working on developing
a particular strategy.

The last section of the strategy evaluation form was aimed at determining
which other vocabulary leaming strategies the students found useful. In order to do
this, they had to check from a list other vocabulary strategies (different from the
ones practiced in class) the ones that they thought would help them. They could
check more than one option. Additionally, they had to indicate what other strategies

(that were not listed) they considered important in order to leam new vocabulary.
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From the evaluation strategy forms that were analyzed, all the students marked at
least two leaming vocabulary strategies as useful, and only one student marked all
of them as useful. k is important to point out that these strategies were not taught
or practiced in class; therefore, they had to choose them based on their own
knowledge of the strategies. This information would be important to inform
instructors of students' opinions on other strategies that could be included in a
future course.

The most useful vocabulary sirategies that were chosen by the students are

shown in Figure 5.

Connecting the word to a personal
experience

Looking for/drawing a picture

Using flashcards

Slrategies

Writing the word many times
Using an English - English dictionary |

Translating the word

Number of learners who chose the strategy

Figure 5. Vocabulary leamning strategies that were perceived as useful by the
students (n=6)
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After the students ranked other possible strategies to leam new vocabulary,
they were asked to describe other strategies that they think would be useful to take
into account in their learning experiences in the future. Only one student provided
some comments in this part. The only student who mentioned another strategy
said that itis important and useful to associate the new words that you have to
learn with something funny because this type of connection will help you remember
the words easily. The students who did not provide the name of other strategies
mentioned that all the useful strategies that they were familiar with were already
included in the list provided in the form.

D. Discussion

A clear match was revealed when comparing the students’ and instructors’
feedback forms for both students who were evaluated. This match occurred in
aspects related to appropriate use of law-related terms, sentence structure (in this
case indirect questions), verb tenses, use of transition words, and task completion.
This phenomenon of finding such a reduced gap between students’ and instructors’
perceptions may occur due to the student-centered model implemented in the
course and the proficiency level of the evaluating students. indeed, Richards and
Rodgers (2001) mentioned that when implementing a learner-centered teaching
model, in which students have such an active participation of learning and
assessing, leamers are expected to explore and incorporate new altemative
assessing strategies that help students to develop their critical thinking skills and
provide a better context for the activation of leaming processes. Even though the

instructor and the evaluating students coincided in many aspects as it was
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mentioned before, some minor differences related to specific aspects were pointed
out: spelling, punctuation and level of formality. Regarding these aspects, the
evaluating students perceived fewer errors than the instructor. Therefore, it was
evident that the instructor assigned a lower grade to the evaluated students.

Some coincidences were detected when analyzing the information from the
student and instructor's feedback forms of the first evaluated student. Criteria such
as appropriate use of law-related terms, sentence structure (use of conditionals),
verb tenses, level of formality, body language and task completion were graded by
the student and the instructor with the highest possible score. The same occurred
with the results from the second evaluated student for appropriate body language
in which both evaluators assigned the same score and similar comments about the
evaluated student's performance. However, the most significant difference
between the instructor's and the evaluator students’ perception is that only the
instructor was able to detect mistakes in more technical aspects such as
pronunciation, tone of voice, appropriate use of sentence structures (conditionals in
this case) and the appropriate use of the read-and-look-up technique, and
deducted the corresponding points. This suggests that evaluating learners did not
have the linguistic training required to assess some issues and therefore were
unable to identify certain errors. In order to develop crifical thinking in students and
help them with error detection and correction, the instructors implemented activities
such as spotting the mistake during the lessons which included the students’ own
errors in different areas such as grammar, punctuation and pronunciation.

In the third unit called “Solving a Case,” students discussed legal cases and
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presented arguments for and against them. Coincidentally, the two evaluating
students included the same extra criterion in the feedback form used to assess the
evaluated students’ performance in this case: use of different phrases to present
arguments and counterarguments.

As in the other two types of tasks, there were minor differences when
evaluating students and the instructors assessed the students’ performance,
particularly in aspects such as appropriate use of sentence structures, use of verb
tenses, use of body language, and pronunciation. Even though both the evaluator
students and the instructor included similar comments related to the aspects
mentioned before, only the instructor penalized the evaluated students for mistakes
related to appropriate use of verb tenses and pronunciation. This phenomenon
might have occurred not because the evaluator students were not aware of the
mistakes, but due to the existing fellowship and peer support among students.

The analysis of the course evaluation forms confirmed that Legal English
was carefully designed for this specific population, that fully achieved its proposed
objectives, and that exceeded the students’ expectations concerning the course.
The results showed that this course successfully met the students’ expectations
about content, vocabulary, activities, teaching strategies and techniques, materials,
and focus. As it can be seen in the results, all students mentioned that they have
learned even more than itwas expected in the course and that the teaching and
learning vocabulary strategies used were innovative and made the difference from
a general English course. In addition, students’ perception of the course was very

positive and it increased together with their interest along the time itwas taught.
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Indeed. students reported in the course evaluations that aspects such as the
existing linkage among the contents covered at the law school and the ones used
in Legal English, the variety of activities and grouping, the students’ feedback
sessions after each main task, the implementation of projects and vocabulary logs
to register new vocabulary as well as the materials used positively influenced their
perceptions about the course.

Given that there were no comments that suggested fixing mistakes and
making changes to the course, the instructors decided to continue working as they
had done and maintained the pace and flexibility of the program. It is important to
mention that many games and activities such as memory games, domino, or
throwing the dice, among others, were included in the lesson plans because the
students expressed that they really liked this kind of activities not only because
they are different from the ones used at the law school but also because they
considered that these activities really help them to leam new vocabulary and
improve their language proficiency. Furthermore, as itwas verified by the
instructors through the students’ performance in the projects and mentioned by the
same students inthe course evaluations, the use of feedback forms as peer
evaluation instruments for assessing the main tasks successfully contributed to the
improvement of the students.

As can be seen in the results section, students reported that giving and
receiving feedback was really important in their language leaming process
because it helped them improve not only their language performance but also their

confidence when speaking in public. In addition, important skills such as self-
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monitoring and appropriately giving and receiving feedback were developed by the
students. Evaluation faimess, the use of real cases as part of the matenals used,
and the pace of the course were positive features that should be considered as
part of the success of Legal English as a course for law students. Indeed, the
students stated that the evaluations resembled the activities carried out in class
and, therefore, they could put into practice what had been leamed. Furthermore,
they mentioned that the course materials were clear, useful tools for consultation
with tips to improve their language proficiency.

In response to the students’ feedback, the instructors decided to take
maximum advantage of the materials designed as well as of the real cases by
using them more than once in the course to teach vocabulary and the structures
included in them. Unfortunately, an important recommendation regarding useful
language (giving printed copies of the useful language to all the students instead of
just writing it down on the board) was indicated by one of the students only in the
last course evaluation making it impossible for the instructors to implement such
important advice during the course.

During the course, four different vocabulary learning strategies were taught
and recorded by students in a vocabulary log: extracting meaning from context,
using synonyms and antonyms, using the word in a sentence, and creating a word
map. With the purpose of evaluating the effectiveness of the strategies and
obtaining a general perspective about the use of strategies to learn new vocabulary
and consolidate the meaning of new words, a strategy evaluation form was

administered at the end of the course. According to the information gathered, the
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four vocabulary learning strategies offer more advantages than disadvantages to
students when acquiring new words and consolidating their meaning. According to
the students, none of the strategies was always reported as useful when leaming
new vocabulary. However, the students ranked the vocabulary leamning strategies
according to their usefulness. They determined that the most useful strategy was
extracting meaning from context, the second most useful was using synonyms and
antonyms, and the third most useful was using the word ina sentence. Finally,
using word maps was the least useful vocabulary leaming strategy. This opinion
may be based on practicality because word maps are more time consuming than
other vocabulary leaming strategies used by the students. In spite of practicality,
the results from the first part of the strategy evaluation form showed that creating
word maps, using synonyms and antonyms, and using the word in a sentence are
the easiest to use vocabulary learning strategies.

The students believe that the characteristics that make a strategy useful are
that they help them to remember new vocabulary easily, that they can be used in
Spanish in their regular courses at the Law School to leam new words, and that
they are easy to implement or use. In addition, it is important to mention that
among the disadvantages of using those vocabulary leaming strategies. Students
stated that it was difficult for them to extract the meaning of the unknown
vocabulary using only the context. Also, some of the strategies (e.g., using the
word in a sentence) required a lot of extra vocabulary orwere very time
consuming, which made them more appropriate for more advanced learmers who

already had an extensive vocabulary.
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In the second part of the strategy evaluation form, students noticed that
using an English — English dictionary and translating the unknown words are the
most useful vocabulary leaming strategies, and writing the word many times is the
least useful. The students’ appreciation of those vocabulary learning strategies
might be based on the traditional use of those activities for learning new
vocabulary in a foreign language. However, it is important to mention that
associating new words with something funny in order to easily remember the
vocabulary was proposed by one student as an alternative for learming new
vocabulary.

E. Conclusions

Three main topics were examined in this study: students' vs teachers'
perceptions of task performance, students' course evaluation, and students'
evaluation of vocabulary leaming strategies. Regarding the first topic, similarities
were found between the instructors’ and students’ responses. Nonetheless, a
consistent trend was that the students gave their peers a slightly higher grade than
the instructors. This might not be surprising, since the instructors have been
trained to identify the areas of improvement in students' interlanguage. However, it
must be noted that, by the end of the course, some of the most advanced students
were able to identify and accurately correct most of the errors made by their peers.
The result of training the students in using feedback forms became evident since
students were able to provide more thorough feedback to their peers.

Regarding the course evaluation form, there was an improvement in the

perception of the course from beginning to end, even though no particular aspects
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were pointed out as areas of improvement. The course met students’ expectations
such as leaming law-related vocabulary, improving their writing in English,
improving their fluency and pronunciation in English, communicating appropriately
with clients in hypothetical real-life situations and challenging their knowledge
related to law, and, therefore a positive perception of it was held throughout.

Finally, the strategy evaluation form indicated that the most useful
vocabulary leamning strategy was extracting meaning from context. This helped
students learn new words and remember their meaning and how they are used.
The use of strategies, according to students’ perceptions, helped to consolidate the
meaning of newly learmed vocabulary and to discover new words. I is not
surprising that this was the strategy that was ranked as number 1, since in the
language test taken by the students during the needs analysis they mentioned they
had used the strategy to guess the meaning of unknown words they encountered
in the texts.

The true value of these results resides in the importance that was given to
students’ perceptions. Student task performance was evaluated not only by the
instructors, but graded by their peers as well, which provides insight on how
students felt regarding their progress. Indeed, as students mentioned in the final
session, receiving feedback not only from their instructors but also from their peers
greatly contributed to their language performance. The course evaluation form is
also a powerful tool, especially if there are particular issues that need to be
addressed in order fo significantly improve the course and satisfy students’

expectations. Also, the strategy evaluation form offered valuable insight into their
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perception of the value of each strategy. Thanks to these data, instructors can
make more informed decisions when deciding which strategies to include in a
particular course.

These results will work as a reference point for future courses that deal with
legal English to have a particular focus on vocabulary leaming strategies or give
more weight to students’ perceptions to decide on the most appropriate course of
action in a given program. Atthe same time, the results will help instructors
improve as professionals by providing them information about their teaching
practices.

F. Recommendations

Our recommendation for further study is to carry out a comparison of the
results of the feedback form filled out by students and by instructors with a larger
sample in order to determine whether this consistency that was identified holds in
larger numbers. Furthermore, ifthis is tested with larger groups, statistical
significance tests can be carried out in order to determine whether instructors give
students a significantly lower grade than their peers do.

G. Limitations

A possible limitation that we may have faced is that all of the responses that
the students gave were entirely in English. Some of the participants might have
been limited by her English skills. It could have been the case that students had
more to say, more detailed opinions to give, but they lacked the words to do so in
English. A section in Spanish may be included for participants to freely speak their

minds.
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Appendix A

Entrevista

Asociacion de Estudiantes de Derecho

Fecha:

Personas presentes:

[ #3]

it |
.

S.

A grandes rasgos, ¢cudles son las caracteristicas de la poblacién que vamos
a tener? (Por eiemplo: edades, afio de carrera gue cursan, su experiencia

nravia an al idinma v lae nivalae da inalde que nodamae ancontran
Plv‘yu Tl B e BNA T N R B J T if BB W s P Nl N B Ialvv T H““UIIIVU L II.Il-AI}

Este curso de ESP, ¢, seria obligatorio u opcional para los estudiantes?
¢, Cuaies son ias destrezas que elios necesitan desaroiiai (esciitura, iectura,
comunicacion oral o escucha)?

En caso de tener alguna destreza en especifico que necesiten desarrollar, sen
cual contexto seria utilizada, cuales ofras personas participarian y cudles

serian los medios para hacerlo (por ejemplo: teléfono, correo electrénico,
etc)?

En la Facultad de Derecho, ¢ los estudiantes deben llevar cursos en inglés,
necesitan el idioma para completar tareas o trabajos, o el inglés no se utiliza?

Los estudiantes de Derecho 4 necesitan inglés en el quehacer académico o en
el campo laboral?

¢, Cuéies areas teméaticas se cubren o se podiian cubrir en ingiés?

¢A quién se dirigen o se podrian dirigirlos estudiantes en inglés?

¢ Donde y en qué momenio utilizan o utiizaran el ingiés?

10. Con respecto a la cultura de los estudiantes de Derecho, ;como les gusta que



11.

12.

13.

14.

¢, Qué se debe incluir y qué se debe evitar en una clase, en la medida de lo
posible?

Para aplicar varias pruebas y cuestionarios previos a impartir el curso, ¢ existe
la posibilidad de facilitarnos un aula donde podamos reunirnos con los
estudiantes?

Para impartir las lecciones el préximo semestre, ¢ existe alguna posibilidad de
conseguir un aula en la Facultad de Derecho?

¢,Con queé tipos de recursos podriamos contar para el curso? (Por ejemplo:
grabadoras, videobeam, fotocopias, libros utilizados por los estudiantes)



Appendix B

Entrevista

Profesorde la Facuitad de Derecho

Fecha:

Personas presentes:

n

o

Los estudiantes de Derecho ¢ necesitan inglés en el quehacer académico o en

el campo laboral?

¢, Cudles areas tematicas se cubren o se podrian cubrir en inglés?
&A quién se dirigen o se podrian dirigirios estudiantes en inglés?
¢, Déndey en qué momento utilizan o utilizarian el inglés?

N al u'ﬂlﬂﬂ anm las Aans PF\. o nt- Allan Ao Alans
ouua SO S IGo UToL L‘ THUD 1ISWT2IWElN Uooa

comunicacién oral o escucha)?

En caso de tener alguna destreza en especifico que necesiten desarrollar, ¢en
cual contexto seria utilizada?

¢, Con qué personas se relacionan en inglés?

¢, Cudies serian 108 medios para reiacionaise ei i
correo electrénico, etc)?

..Como son las clases normalmente en la Facuitad de Derecho?



Appendix C
LEGAL ENGLISH-CUESTIONARIC

El siguiente cuestionario tiene como propésito obtener informacion sobre el uso del inglés
por parte de los estudiantes de la Facultad de Derecho en la Universidad de Costa Rica,
la cual se utilizard para claborar ¢l cursc de Inglés Juridico para dicha poblacién come
parte de la practica profesional de la Maestria en la Ensefianza del Inglés como Lengua
Extranjera de la Escuela de Lenguas Modernas. La informacion obtenida sera de uso
estrictamente confidencial. Contestar este cuestionario le tomara 20 minutos

aorodmadamente. DPeantemans, muchas gracias por sutiempe y colaboracion.
| Parte. Informacién personal

CAdaA e Aa Aarrara Mis ALire s
aaud. v uc vanisia quc widl o

1. Marque con una “X’ siha estudiado inglés previamente.

|_§ 3

En cascde que su respuesta sea afirmativa, ¢ cudl considerague s su nivel de inglés?
whny

IVEFC]LIE conuna A.

( ) Principiante () Intermedio () Avanzado

2. Indique si tiene experiencia previa o trabaja actualmente en el campo del derecho.
Marque con una “X’.

racha-

Expenencis pravig on dareche;

Ib

S
Trabaja actualmente en derecho: Si___ No

En casode que alguna de sus respuestas sea afirmativa, favor explique comoel inglés ha
sido necesario en su trabajo.

¢En qué area del derecho le gustaria desempenarse y a qué puesto de trabajo aspira?



3. Marque con una “X' la(s) area(s) en las que el inglés le sera de mas utilidad para su
desempefio laboral,

Derecho juridico Derecho constitucional Arbitraje

 Derecho financiero Derecho administrativo Litigio

Berecho ol Bereche pena Btros:
Derecho internacional Derecho procesal

Il. Parte. Importancia y uso del idioma inglés

1. Escritura. Para cada una de las siguientes actividades de trabajo en que podria escribir
en inglés, indique la frecuencia con aue realizaria estas actividades (nunca, a veces, a

laaris

menuds, Sac...p.e,, _3ulvl o lecria o0 2 quacu iria d'“s"-'v \uucruw, cu.egas, lG-DusU3|
implicados, etc.), qué medio utilizaria (fisico, correo electrénico, mensajeria instantanea,
redes sociales, etc.), y qué temas trataria.

Astvidad Frecuencla | cQuiRnic | cQus medic | ¢QBus temas
leeria? utilizaria? trataria?

1. Escribir contratos

2. Escnbir invesfigaciones

sobre casos

3. Explicar contratos por
escrito

o mmeliomme o sl
4 wAAJL UL IS IG\JIIIUIICS

5. Redactar otros

documentos legales (favor
especificar el tipo de
documento):

A. Oftros:




2. Lectura. Para cada uno de los siguientes textos legales que podria leer en inglés,
indique Ia frecuencia con aque leeria este tino de textos, quién seria el emisor, de qué

¥
viAal mrAanAntas Ao lasdiira Aa An
S TouwD

temas trataria, y © BiGEGSIT G ieCluia WEAGS \Cu aa Ge wira;
Tipo de textos Frecuencia | ¢Quiénfo | ;Quétemas | ;Cualseria
escrihia? trataria? 1a finalidad?
1. Comratos

2. Investigaciones sobre
casos

3. Otros documentos
legales (faver especificar):

4. Otros:

3. Comunicacién oral. Para cada una de las siguientes situaciones en las que podria
hablar en inglés en su trabajo, indique la frecuencia con que realizaria este tipo de
actividades, quién seria el destinatario (hacia quién se dirige o con quién se comunica),
qué medio utilizaria (cara a cara, teléfono, videoconferencia, etc.). v de qué temas

trataria,
Actividad PFrecuencia | Desfinatario Medio Temas
1. Expicaroomraios
2. Coordinar reuniones

3. Participar en reuniones

4. Dar una conferencia

5. Realizar entrevisias

6. Realizar
presentaciones sobre
casos

Y. Ofros:




4. Comprensién auditiva. Para cada una de las siguientes situaciones que podria realizar
en inglés en su trabajo, indicue la frecuencia con gue realizaria este tipo de actividades,
qué medic wtilizaria, de gqué temas trataria, y la finalidad, es decir, gué tiene que hacer

con la informacién que escucha.

Actividad Frecuencia Medio Temas Finalidad

| :i Escl Iﬁhaf Fﬂfkrﬁﬂﬁ'as

st ICLE W T N rl 1 A

2. Escuchar Juicios

3. Escuchar entrevistas

4. Otros:

5. Marque con una “X* el grado de importancia que considera que tendran las distintas
destrezas cuando utilice el inalés en sutrabajo.

Desfrezas Muy Tmportante Algo Poco
importante importante importante
Hablar
Escuchar
Escribir
Leer

lll. Parte. Preferencias de aprendizaje

a. Disfruto una clase cuando:

b. Me gusta que los profesores:

c. Aprendo mejor cuando:



2. En €l curso de inglés juridico quiero mejorar (marque con una "X’ todas las que
apliguen):

O M fluidez

O M vocabulario

U ivi pronunciacion

0 Mi comprension auditiva

O M comprension de lectura
L1 Mis habiiidades para escribir
OOtro:

3. ¢Alguna recomendacion o sugerencia para el curso de inglés juridico?

Muchas gracias por su participacion



Appendix D

Language Test
Name:
core:
Date: Level:
Part Points
Part I. Writing (Unfair dismissal?) 13
Part Il. Listening (Case brief) 6
Part I Speaking (Case bref) 12
Part ii.. Vvriting (The case so far) i3
[ Part IV: Speaking (To be continued...?) 13
Totai 57
Instructions:

This language test consists of four parts and S pages. Piease check that your test has all
the indicated pages and Appendix 1 and Appendix 2. Read carefully all the instructions
and write your answers in the spaces provided. No cell phones or electronic devices are
permitied in ihe testing room. You wiii have two nours 1o compieie this iest.



Part I. Writing: Unfair dismissal? (13 points)

Ms. Myers was dismissad for theft and has presented a lawsult against her former
employer, Speed Tech, SRL. They are your clients and have requested a legal opinion on
the case. Read the excerpt of the contract attached (Appendix 1) and write the legal

opinion in the space below on the back of this page. Remember the legal opinion has to be

ohiective and well iustified. You have 15-20 minutes to comnlete this part,

You need to include:
a The facts of the case

s According to the law applicable to the facts whe

The next steps your client should take

®

our client o

J = freira Tmmrmaa iRt e aTar amma

Legal Opinion:




Part ll: Listening and Speaking. Case brief (18 points)

i1 mre mmiee e linban dthiraa Himaas b4 A Alsmviarasdian hoahiinan lama A - vima e lenas
Twid ai's MWWy o/ nalstl dinee UIHITO W O LUHIVSI DALV WTWWSGTH Jalic, Q pran [L=TH =1} yUul vy
firm, and Gwen, your client from Speed Tech. SRL. You have to inform your superior on
the case by providing an oral case brief.

Arbmeor A e 1

Firet take noteg in the space helow on the information that has to he included in the brief,

P =

Remember to include the facts (what happened factually and procedurally, and the
judgment) and the issues (what is in dispute).
You have 15 minutes to listen to the conversation and check your notes.

When you are done, let the examiner know, so that you can present the case brief to her.
You will have two minutes to present the case brief, so be clear and concise.

Notes:




Part lll: Writing: The case so far (13 points)

A Araail fAesanAdie rvarme e Aliasd) A lmd~

The attached email VAP RENGIX 2} Was 3ent b‘y’ Gwen {u ie Cieny {c Jane {the 33‘&'}“&"}. VTS

a reply from Jane to Gwen. You should include:

(o]

c O o

reason for writing to Gwen;

information about the actions Jane has taken in the case since their last contact;
mention the documents attached;

mention what Jane believes will be the outcome of the case;

a closing line offering assistance if needed.

You have 15-20 minutes to complete this part.



Part IV: Speaking. To be continued...? (13 points)

Your partner and you will take part in a collaborative task. The examiner is going to read
out the task below. You are expected to discuss the topic together without the intervention
of the examiner. You have 3 minutes to prepare individually. The discussion will last for

annraovimatahs & minitac
approximately o> minLies.

__________________________________________________________________________________________________________

The Myers case - Confinved

A senior associate has asked you to write areport evaluating the Myers case.
Taik fogeiher aboui whai io sayin ihe repori.

o Briefly summarize the most important points in the case.

o Discuss the advantages and disadv antages of taking the case to a final
hearing.

o ldentify the weak points in the case.

o Foreseeing that these are brought up by the plaintiff, discuss how you



Language Test - Appendix 1

hlﬁ_w-n ~f |S|nmee ~t uarar‘na J"H-u:. nmnlnunr”\ anrl A I'lﬂz:rnarc:ﬂ' hﬁnarc- ~F Hﬂa f"rI' ~F Qqn
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José in the State of Costa Rica (the “Employee”).
WHEREAS the Employer desires to obtain the benefit of the services of the Employee,

and the Emplovee desires to render such services on the terms and conditions set forth.
"\I r"f'\MC:JI‘\CD ﬂT!nh! r\'F Hﬂaa prﬁml:ae anr‘ thar nfv\H e Tatel \r-:lu :-nhln ﬁnncuﬂqrd:nn thea

R L™ R T el T e e R S

sufficiency and receipt of which are hereby acknowiedged) the parties agree as follows:

1. Employment
The Emplovee agrees that he will at all times faithfully, industriously, and to the best of his
skill ability. experience and talents, perform all of the diuties reguired of his nosition. In
carrying out these duties and responsibilities, the Employee shall comply with all Employer
policies, procedures, rules and regulations, both written and oral, as are announced by the
Emplover from time to time. It is also understood and agreed to by the Emplovee that his

::ectnnmnnt duties and rnqnnnmhxhhnq and n:unnr‘hnn :rr:nnnmﬁn’re may he r‘*h:anm:ud hu

————— —_——

the Employer in its sole discretion without causing termination of this agreement.

5. Confidentiality and Intellectual Property

Our offer of employment is conditional upon you agreeing to and abiding by the
“Confidentiality and Proprietary Information Agreement.” Attached Schedule “C.”

8. Termination
The empioyer may ierminate this Agreement and the Empioyee’'s empioyment at any time,
without notice or payment in lieu of notice, for sufficient cause.

IN WITNESS WHEREOF the Employer has caused this agreement to be executed by its
duly authorized officers and the Emplovee has set his hand as of the date first above

wiritan
LA R RELA S

SIGNED, SEALED AN D DELIVERED in the presence of:

! |
P T Ty
( .
. [/
Morcaret Myers Gecorge CGibbs Bradley
Emplcyes Lega! Representative



Schedule C
Employee Covenants

Confidentiaiity and Proprietary information Agreement

In consideration of employment as an employee or engagement as an independent
contractor with Company (the “Company”), the undersigned (the “Particinant”) agrees

and nn\mngnfs 2s fn“mue

[T TR L e T

1. Employment with the Company as an employee or engagement with the
Company as an independent contractor, as the case may be (the “Engagement”),

will give the Participant access to proprietary and confidential information
belonging to the Company. its customers, its suppliers and others (the proprietary
and confidential information is collectively referred to in this Agreement as
“Confidential Information”). Confidential Information includes but is not limited to
customer lists, marketing plans, proposals, contracts, technical and/or financial
information, databases, software and know-how. All Confidential Information
remains the confidentiai and proprietary information of the Company.

4. The Participant shall, both during and after the Engagement, keep all
Confidential Information and Proprietary Property confidential and shall not use any
of it except for the purpose of carrving out authorized activities on behalf of the
Company. The Participant may, however, use or disclose Confidential Information.

8. The Participant agrees that the Participant’s sole and exclusive remedy for
any oreacn of tiis Agreement or any oiner agreement by ine Company wiii be
iimited to monetary damages and that the Participant wiii not make any ciaim in
Ir:Jespect of any rights to or interest in any Confidential Information or Proprietary

roperty.

IN WITNESS WHEREOF the Company has caused this Agreement to be executed as of
the 22M day of April, 2010.

Signed in the presence of:

P
i /,, /:Q/

FARTICIFANT VWi TNECOS 1O FARTICIFANT
NAME: Margaret Myers NAME: Sam Rivers Rucker

Taken from: Standford University. (2015). Sample Employment Contract. Retrieved from



Language Test — Appendix 2

SSend @ Attach Il SaveDraft 2% Spelng v [ Canced G

| Subjeet | Myers dsmissai cose

|| Attached | Entry of appearance. pdf; reasons for dsmissal_Myers.doc

h

 Amal v 2v| B 1 U
: I

- Dear Jane,

x-‘@g-"’fﬁ'-’
vhw - -

Further to our phone conversation this morning, | attach therevised
entry of appearance form which you reauested. In addition, please find

n#&nﬁhmﬁl ~ r-lnru imant nrn\nﬁlnhn acom miot s ‘Fﬂf"'l'l Ve Palalalel ur\+ ~AF e
L B N N B R N R N A AN h I AW ] r./l ¥ oAl |‘L_’\..A Illvlulv PAASG | WA S AU W T A

circumst ances of the theft.Kindly let me know if anything needs tobe
changed or if you require furtherinformation.

| would appreciate it it you could let me know as soon as possible
. whether the case can be handled solely on the basis of a written
submission as you mentioned.

Many thanks for your assistance in thismatter.
Sincerely,

Gwen Hill

Taken from: Krois-Linder, A., Day, J., & Translegal. (2011). Intemational Legal English: A course

for classroom or self-study use. Cambridge, UK: Cambridge University Press.



Appendix E

Language Test Rubrics

Name: Score:
Date: Levei:
Part Points
Part I: Writing (Unfair dismissal?) 13
Part II: Listening (Case brief) 6
| Part I Speaking. Case brief 12
Part iii. Writing. The case so far 13
Part IV: Speaking. To be continued...~ 13

=
7ot

ey |
1=1]

Grading scale:

Beginner: 16-30 points
Intermediate: 31-45 points
Advanced: 46-57 points




Part I: Writing Rubric

Comments

Points

aw-related terms use

A -

i pt. 8 OF more mistaKes
2 pts: 4-7 mistakes
3 pts: 0-3 mistakes

i
i

Veib tense use
0 pts: 8 or more mistakes
1 pt: 4-7 mistakes

2 pts: C-3 mistakes

17
4

Sentence structure

0 pts: 8 or more mistakes
A b 4_7 M;S"-ﬂkﬂﬂ

i L I 1HHHIwKCancoy

M s O3 D el ndn o

£ PiS! U-0 imiSlares

12

= :
3. 0 &f MGie Misiakes

......

2

A
il Am lamal Asicsiaeal
Or wegan SpiniGing

ts: inappropriate
t. appropriate

~o
T O

Ffunctuation
0 pts: 6 or more
1 pt: 0-5 mistakes

"Register
0 pts: inappropriate
1 pt. appropriate

E P T TR PR

1aSK COMpPISushi
0 pts: task not completed
1 pt: task completed

S
—x
w

True Beginner: 0-3 points
Beginner: 4-7 points
Intermedizte: 8-10 points

Advanced: 11-13 points




Part lI: Listening Rubric

Comments

Points

 Dannanitinn Af s,
l\\-vvuunuvu L Ll

related terms

1 pt. 8 or more mistakes

2 pts: 4-7 mistakes

3 pts: 0-3 mistakes

2
"~

'Recognition of details
0 pts: no details

E 4
i pt: some of the de
&l L .

= +.
ol H
u I

o

12

n

/6

Grading scale:

True Beginner: 0-1
Beginner: 2-3 points
Intermediate: 4-5 points
Advanced: 6 points




Part Il One-Way Speaking Comments Points
Ruthric

o lmdm ol b e 5w~

Law-rslated termis use i3
1 pt: 8 or more mistakes
2 pts: 4-7 mistakes

3 pts: 0-8 mistakes

Verb tense use /2
0 pts: 8 or more mistakes

Sentence structure 12

Alran

0 pts: 8 or more mistakes
A t. A T ik b
i PU 4-/ imMiStlaxkes

2 pts: 0-3 mistakes

> o]

ronunciation 12
0 pts: 8 or more mistakes

1 pt: 4-7 mistakes
2 pts: 0-3 mistakes

1l

—
—

riuency
0 pts: hesitant
1 pt: fluent

egisier /1
pts: inappropriate
pt. appropriate

R
0
1

1ask Ee'un "

0 pts: task not completed
1 pt task completed

Totai iz

Grading scaie:

True Beginner: 0-3 points
Beginner: 4-8 points
intermediate: 7-S points
Advanced: 10-12 points



Part lli: Wnung Rubrnc

Comments

Points

3

Vers tense use

0 pts: 8 or more mistakes
1 pt: 4-7 mistakes

2 pts: -3 mistakes

Sentence structure
0 pts: 8 or more mistakes

2

§pe.ng

U PI.O 8 UI lllUlc llllstal'\es
1 pt 4-7 misiakes

2 pts: 0-3 mistakes

12

Yextgen:
0 pis. inappropriate
1 pt: appropriate

-----------

ull!.rl.uﬂl.lull
0 pts: © or more
1 pt: 0-5 mistakes

[ Register
0 pis: inappropriate
1 pt. appropriate

Yask complelion
0 pis: task not compieted
1 pt: task completed

Jotal

@

“Grading scare:

True Beginner: 0-3 points
Beginner: 4-7 points
ntermediate: 810 points

Advanced: 11-13 points




Part IV: Two-Way
Qnoa I.rin:g Riuthric

Comments

Points

e prwnn e w0~~~

o~ el &
I-GW‘ICIGLCU 1D UST

1 pt: 8 or more mistakes
2 pts 4-7 mistakes
+S [~ ) ltlls“a Mo S

=
W

Verb tense use
0 pts: 8 or more mistakes

1 pt 4-7 mistakes

2 pis: 0-3 mistakes

12

 Senfence tructure
Opts: 8o

2

e iatian

pis: 8 or more mistakes
pt: 4-7 mistakes

pts: 0-3 mistakes

Strategy use
0 pts: inappropriate
1 pt: appropriate

/i

rlueuby
0 pts: hesitant
1 pt: fluent

.
—h

Regisier
0 pts: inappropriate
1 pt. appropriate

.
-

Task compietion
0 pts: task not completed
1 pt: task completed

71

/i3

Toiai
Grading scale:

True Beginner: 0-2 points
Reaqinner: 4-7 paints
Intermediate: 8-10 points
Advanced: 11-13 points




Univ ersity of Costa Rica
Master's Programin TEFL

A. Lasso cle la Vega, M. Cortés, R. Acuiia

Feedbcack Forrn Writing Task

-

Student: Date:
Description of the: activity: Points / Grade:
Criteria 10 9 8 7 6 or NA Commenis
less

1. Appropriate use of
law-related terme

2. Appropriate use of
sentence structure(s)*

3. Appropriate use of
verb tenses

4. Appropriate spelling

5. Appropriate
punctuation

é.Appropriate lev el of
formality

7. Task complefion

v

10.

o be specified depending on the language sfudiedin a parficular class or unif.
10: Excellent. 9: Abov e Average. 8: Av erage. 7: Necds Improvement. é or less: Pocr. NA: Not applicable:.

Student Feedback Form for Writirg Task

4 xipuaddy



Univ ersity of Costa Rica
Master's Programin TEFL

A. Lasso de la Vega, M. Cortés, R. Acufis

Feedback Form One-Way Speaking Task

Classmcite: Date:
Description of the activily: Points / Grade:
Criteria 10 9 8 7 bor NA Comments
less

1. Appropriate use of
law-related terms

2. Appropriate use of
sentence structure(s)*

3. Appropriate use of
verb tenses

4 Appropriote
pronunciation*

. Appropriale lev el of
formaility

6. Appropriate body
language

/. Task completion

8.

9.

10.

o be specifiec’dspend

ing on the language studiedin a parficular class or unit.
10: Excellent. 9: Above Avisrage. 8: Average. 7: Needs Improvement. 6 or less: Poor. NA: Not applicable.

Student Feedback Form for One-W ay S peaking Task

9 xipuaddy



Univ ersity of Costa Rica
Master's Programin TEFL

A. Lasso de la Vega, M. Cortés, R, Acufia

Feedback Form Two-Way Speaking Task

@} Legal English

Classrnate: Date:
Description of the activity: Points / Grade:
Criteria 10 9 8 7 bor NA Commenls
less

1. Appropriate use of
low-re:lated terms

2. Apprapriate use of
sentence structure(s)*

. Appropriate use of
verb tenses

4 Appropriale
pronunciation*

5. Appropriate lev el of
formality

. Negofiafion of
meaning

. Task complefion

8.

2.

10.

o be specified depending on fhe language sfudiedin a parficular class or unit.

10: Excellent. 9: Abov e Average. 8: Average. 7: Needs Improvement. é or less: Poor. NA: Not applicable.

Student Feedback Form for Two-W ay & pe:aking Task

H xipuaddy



University of Costa Rica
Master's Programin TEFL
A. Lasso de la Vega, M. Cortés, R. Acufia

Date:

Legal English

Course Evaluation Form

Questions

Yes No

Commentis / Recommendadtions

| 7. Didyou learnwhatfyou expecfed?

2. Was whafyculearned useful?

3. Has enough fime beenspent oneach
objective?(*Please refer to course program)

4. Did you get enough practice?

5. Were the materials appropriafe?

. Were the acflivifies appropriafe?

7. Were the evaluations appropriate?

Other aspects to consider:

| xipuaddy

Student Course Evaluation Form



Univ essity of Costa Riza éb 'é Legal English
Master's Programin TEFL

A. Lasso oe la Vega, M. Cortés, R. Acufia \

Strategy Evaluation Form
Name: Date:

Part I. Evaluation of the Sirategies

Strategy Did you find this strategy How many fimess didyou | Do you think you will
useful2 Why cr why not¥ use this strategy in the continue using this strategy?
Vocabulary Log?2
Extracting meaning
fromcontext

Using synonyms and
antonyms

rxipuaddy

Using the words ina
sentence

Creating aword
mop

Student Strategy FvaluationFerm



(
Univ ersity cf Costa Rica gg; Legal English
(4

Master's Programin TEFL
A. Lasso de la Vega, M. Cortés, R, Acufia

Part Il. Comparison of the sirategies

Order the four strategies (extracting reaning from conrtext, using synonyms and antonyms, using the word in a
sentences, crecting word maps) from most useful (#1) to least useful (#4) and then justify your ranking by comparing
the different strategies.

#

#2

#3

i

Justification:

Part lll. Other strategies

Which other v ocabulary learning strategies do you consider useful?

[] Translating the word [] Using flashcards
[] Using an English dictionary [] Looking for / drawing ct picture of the word
[] Writing the word many times [J Connecting the wordto apersonial experience

Other strategies to consider:
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Unit 1: Dealing with clients in written form

(Goal: By the end of this unit, the law students will be able to successfully provde services to clients on legal processes in written
form by using appropriate structures, strategies, and reciister.

Objectives: By the end of the unit, the law students will be: able to:

1) effectively request information from clients that is to be included in a contract by using appropriate vocabulary, struciures,
and register;
2) successfully explain the procedure of a legal process within the Costa Rican legislation by using appropriate vocabulary,

structurzs, and register;

3) effectively update clients on a legal process by explaining what has been done so far;
4) accurately write a legal opinion on a ciase by describing issues, facts, and legal implications.

information from
clients that is to
be included in a
contract by using
appropriate
vocabulary,
structures, and
register

]
.

o Subject line (Legal Advice on... / Information Needed
for..)

e Salutation ( Dear Mr. /Ms.)

o Opening line (Thank you for contacting me to help ycou
with. .. / In this email, | will ask you some questions in
order to start with...)

s Content (Where do you live? / What do you do for a
living? / Whatis your marital status?/Whai do you
neecl? / How can | help you?)

Obj. Task Skills Strategies Language Time
allotted
1.1 lequest W Format of a formal email: 2 sessions




e Closing (Please send this inforrnation as soon as
possible. / Yours truly / Best regards / Sincerely)

Punctuation in emails
No period in subject line. / Comma after greeting. / Period
after niceties/previous contact./ Comma after closing lirie.

Phrases for indirect questions:
Could you please tell me...?

Do you think | could have...?

Do you know...?

Do you have an idea...?

Vocabulary:
lessor, lessee, leas2 contract, leasehold improvements,
legal age, leasehold

12

Explain the
procedure of a
legal process
within the Costa
lican legislation
by using
appropriate
vocabulary,

w
R

Extracting
meaning from
context

Words and expressions indicating necessity:
¢ You must

¢ You have to

e You need to

¢ |t is necessaryio/ that you

¢ You are/ltis required to

3 sessions




structures, and
register

Transitions:
additior / fime/ intensification / summary / conclusion /
contrast/ clarification / cause / effect / purpose:

Collocations:

officiate: a ceremony / compile documentation / swear an
affidavil / swear under oath / record the marriage
registration / make the marriage: legal / make a digifal filing/
issue a certification

The zero conditional:

If you've been married for only twc years, you cannot get a
divorce. / if | don't sign a prenuptial agreement, | might get
in trouble.

Vocabulary:

eligibility, permanent resident, file your taxes, owe, on
parole, on probatior, convicted of an indictable crime,
supporting documents, application fee, affidavit, wilnessies,
filing, issue

1.3

Update clients on
a legal process
by explaining
what has been
done sofar

W

)

Present perfect:

| have filed the document.

| have submitted an affidavit.

You have sent the cerlified birth certificate.

1 session




Expressions to upclate clients on a legal process:
I'm writing you to inform about...

| want to acknowleclge you about ....

The process will last..

It is probable that...

We will need to draft/ issue/ file /submit...

Collocations:

o draft (a document, an answer, a brief, a cornplaint, a
motion, a pleading)

o issuz (a document, an injunction, a notic2, a writ)

o file (a document, an affidavit, an answer, a orief, a
complaint, 2a motior,, a notice, a pleading)

o subrnit (a document, an affidavit, an answer, a brief, a
complaint, a motion, a notice, a pleading, a writ)

1.4

Write a legal
opinion on a case
for aclient by
describing issues,
facts, and legal
implications

W
R

Using synonyms
ano antonyms

Phrases used as part of a legal opinion:

| have now had the apportunity to research the law on this
point and | can provide you with the following advice.

e Firstly, to summarize the facts of the case...

e The issue in this caseis...

= The lew in this jurisdiction requires...

e |t is possible that the court will take this into consideration
and hold that...

e | therefore conclude that...

4 sessions




Reported Speech

(information questions and yes/no quiesitions)
You aslced if / whether that boss was engaged in...
You asked me what the options were for...

Collocations:

incorporate under the laws / available for sale ! the
possibility of acquiring / an interest in buying / take actions
against the directors / breach of duty of loyalty /
responsible for assisting / provide with access / ownership
of copyright

Vocabulary:
stipulate / subsequent / duty / previous / leeway / preclude




Unit 2: Communicating orally with clients

(3oal: By the end of this unit, the law students vill be able to successfully provide senvices to clients on legal processes orally by
using appropriate structures, strategies and register.

Objectives: By the end of the unit, the law students will be: able to:

1) appropriately request inforrnation and documents from clients in order to kegin a legal process by using appropriate
vocabulary, structures, and register;

2) effectively explain the procedure of a lzgal process within the Costa Rican legislation by using appropriate vocab ulary,
structurzs, and register,;

3) successfully provide legal recommendations to clierits about possible fallouts in a lagal process by using appropriate
vocabulary, structures, and register,

~Obj. Task Skills Strategies Language Tine
allotted

2.1 | Renuest S - Introduce yourself: 1 session

information and L. Good morning / afternoon /evening.

documents from My name is

clients in order to It is a pleasure to meet you.

guide them in a

lagal process by Small talk:

Lusing apprapriate How are you?

Did ycu have any prablems finding my office?
How wsas the traffic?
Can you believe all of this rain?

vocabulary,
structures, and




register

Would you like something to drink?

Body language:

Make eye contact.

Face your shoulders toward that person.
Don't cross your arms.

Phrases to request documents or information:
Could you please tell me...?

| would like to know...

I'd be grateful if ycu could...

| wonder if you could...

Pronunciation: rising and falling intonation inwh
and yes/no questions

22

=ffectively explain
the procedure of a
legal procesis
within the Costa
Rican legislation
by using
appropriate
vocabulary,
structures, and

Using the word in
a sentence

‘Expressions to explain a legal process:

« | will explain how this process works in Costa Rica.

¢ Inorder to_____, you need to follow these specific
steps: first, second, third, then, after that, finally...

e This is how this process works in Costa Rica. First,
second, third, then, after that, finally...

¢ We have /do not have to worry about__
the following documents...

¢ Please let me answer your questions...

right now.
« For this process, you need to/ have to / must submit

3 sessions




register.

Pronunciation: Stress in Word Families
o adrninistrate-administration-aciministrator
audit-auditor

perpetrate-perpetration
authorize-authcrization
assume-assumption

Vocabulary:
bylaws, stock ledger, preciude, proprietorship, liability,
registered agent

23

Provide legal
recommendations
to clients about
possible fallouts in
a legal process by
using appropriate
voc:abulary,
structures, and
register

— o

Expressions to provide legal recommendations

to clients:

e Have you thought about?

=« Have you considered the possibility of...?

¢« My suggestion/advice is to ...

* Make sure you (don'f) ...

e The sooner youl ... the better.

e In this (kind of) situation, | slways recornmend ...

 Whatever you do, ...

* Your only option i5 to ...

* Even though we couldn’t register the... on time, we
still can...

Modails: will, could. might

2 sessions




Vocabulary:

proprietorship, register, record, bylaws, foreign, preclude
constitutional amendment, consolidation, acquisition of
contrclling shares, voluntary liquidation, merger, sale of
substantially all assets, compulsory winding-up




Unit 3: Solving a case

Goal: By the end of this unit, the law students will be able to successfully present a legal case in order to decide with coworkers and
superiors on the most appropriate legal action to take in such case.

Objectives: Ey the end of the unit, the law students will be able to:
1) effectively present a legal case by using appropriate: vocabulary, structures, strategies, and register,;
2) appropriately presan: arguments: for and against specific legal actions in a case by using vocabulary, structures, sfrategies,
and register;
3) decide on the most aippropriate legal action in a specific case hy evaluating coworkers’ and superiors' feedback on the case.

Obj. Task Skills | Strategies Language Time allotted
2.1 | Present alegal case by S Using concept | Review body language 3 sessions
using appropriate L maps
structures, strategies and R Appropriate Starters:
regisier Good morning.

My name’s ... and I'm going to talk about ...
I'd like io welcome you.

We are here to discuss ...

Qur main aim today is to ...

Now, I'm going to start by ...

Not Appropriate Starters:
Hi everyone, | am...
Okay, it Is my turn.




The only thing | could think of to talk about is...
I'm going to be talking a little bit about...

Transition phrases to introduce a main point:

A major concernis...
Fundarmentally...
A basic point is...

Transition phrases to move to another point:
Now let's consider...

My next point is...

Let me move on to...

Vocahulary:

franchise — assets — purchase -- profits-acquire-
determine — identify —analysis -- dangerous —
negligence-confident-punitive

3.2

Preseni arguments. for
and against specific legal
actions in a case by using
vocabulary, structures,
strategies, and register

~ o

Word Families:

confide- confident- confidence- confidant- confidentially-

confider

Vocahulary:

franchise — assets — purchase -- profits
acquire: — determine - identify --analysis
dangerous —negligence—confident—punitive

2 sessions




3.3

Decide on the most
appropriate legal action in
a specific case by
evaluating coworkers’ and
superiors’ feedback on
the case

— w

Phrases to present arguments:
in my opinion...

| firmly believe that...

As far as I'm concerned...

| would argue that. .bzcause...

If you aisk me...

The waly | seetit...

From my point of view...

Phrases to concede and make a point:

That may be true, but...

| may be wrong, but...

You may be right, but...

You have a good point, but...
You could say that, but...
Correct me if 'm wrong, but...
| don’'t me:an to be rucle, but...

Phrases for asking for clarification:
Could you repeat / clerify that, please?
What do you mean by...?

Could you be more specific, please?
Could you say that again?

Phrases for paraphrasing:
To put it in another way...
Look at it this way. If you...

3 sessions
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Unit # 1: Dealing with clients in written form

Teachers: Andrea Lasso de la Vega, Mariana Cortés, Rosibel Acuia Lesson Plan #1
Assistants: — Date: August 10, 2015

Unit Goal: By the end of this unit, the law stuclents will be able to successfully provide senices to clients on legal processes in
written form by using appropriate structures, strategies, and register.

General Objective: By the end of Unit 1 Section 1, the law students will be abl: to effectively request information from clients that
is to be included in a contract by using appropriate vocabulary, structures, and register.

Specific Objectives: By the end of the lessor, the law students will:

1. have read the course program;
2. have shared a little about themselves;
4. get to know their classmates alittle better;
4. be able to name the people involved in a court.
Obj. Procedures Nacro Language Strategjies Time
Skills
1 e Read cours.e program. 8 - -- 30 min
R 5:00-5:30
Materials: Course program
2 | Who are you? S Useful Language: - 20 min
I (don't) like... 5:30-5:50

Abbreviations: T=teacher, Ss=Students, S=sp=aking, L=listening, W=writing, R:=reading



e S5 draw something thal represents them and share a
bit about thamselves.

Materials: Cutouts with instructions, pencils, colored
pencils

I'm intarested in...

3 |Whois it? g Useful Language: -- 20 min
e Scare split into two groups. W | think this is... 5:50-6:10
e Each student writes 3 facts about him/herself on a card. | agree / disagree.
They share wilh their group. It is ycur / our turn.
e Groups swap cards and have to guess who from the
other group is described in each card.
Materials: Cutouts with identity cards
4 |[Peoplein court & | Vocabulary: - 15 min
« In pairs, ss complete a crossword puzzle with the W | advocate, judge, plaintiff, 6:10-6:25
people that participate in court. expert witness, petitioner,
clerk, bailiff, defendant
Materials: Hanoout 1
4 | Taboo S Useful Language: - 15 min
e In two teams, ss take turns describing the role of This is the person who.., 6:25-6:40

people in court and their team has to guess which
person in baing described. The word or part of it cannot
be used.

Abbreviations: T=teacher, Ss=Students, S=sp=aking, L=listening, W=writing, R=reading
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University of Costa Rica
Master in Teaching English as a Foreign Language
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Legal English: An ESP course for law students at the University

P i o PPN N -
Vi wUoLua nuva

I. Course Description

English for Lawyers is a course designed for law students at the
University of Costa Rica. This is an English for Occupational Purposes course
that focuses on the development of speaking, listening, and writing skills in
order to help students deal with their delayed needs of the language.

ll. Goals and ohiactivas
Unit 1' Dealing with clients in written form
vide
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structures, strategies and register.

Ubjeciives:

1) effectively request information from clients that is to be included in a
contract by using appropriate vocabulary, structures, and register;

2) successfully explain the procedure of a legal process within the Costa
Rican iegisiation by using appropriaie vocabuiary, siructures, and
register;

3) effectively update clients on a legal process by explaining what has been
done so far;

4) accurately write a legal opinion on a case by describing issues, facts,
and legal implications.

Unit 2: Communicating orally with clienk-.‘.

seinvices o ciients on iegai pr CESSES Of:
strategies, and register.
ObjecﬁveS'
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guide them in a legal process by using appropriate wvocabulary,
structures, and register;



gj\g legal English

2) effectively explain the procedure of a legal process within the Costa
Rican legislation by using appropriate vocabulary, structures, and
register;

3) successfully provide legal recommendations to clients about possible
fallouts in a legal process by using appropriate vocabulary, structures,
and register.

Unit 3: Solving a case
Goal: By the end of the unit, students will be able to successfully present a

legal case in order to decide with coworkers and suneriors on the most

1) affartiwaly nracart 2 lanzal fcaca hu igin
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stfuciures, stialegies, aind regisier;

2) appropriately present arguments for and against specific legal actions in
a case by using appropriate wvocabulary, structures, strategies, and
regisier;

3) decide on the most appropriate legal action in a specific case by
evaluating coworkers’ and superiors’ feedback on the case.

lil. Methodology
Legal English is a task-based course. We will carry out activities that
resemble real-world interaction and promote equal and effective student

participation. Students are expected to attend classes, participate in individual

and group fasks and activities, complete any assignments during and cut of

class time, self-monitor their learning process, take risks when using the
language, apply what is learned in each lesson throughout the course, and get
invived in ciass discussions. in addition, they wiii be required to work on
projects, create vocabulary logs, and take quizzes. Instructors will work as
facilitators of the learning process by using law-related content and students’
needs as input to dewvelop real-life tasks that guide the students during the
course.

IV. Assessment
Assessment will be camied out throughout the course. In this English
course, the final grade will be determined on the following basis:

Projects (total of 3) 60% (20% each)

Quizzes (total of 4) 20% (5% each)

Vocabuiary Log (iotal of 4 strategies) 20% (5% each)
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To obtain the course certificate, the students will be required to complete

the evaluations scoring more than 75% in their final grade and to attend af least
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occasions (15 minutes or more) will count as one absence. Justified absences
will allow for rescheduling of evaluations. A monthly report will be given to
students including: percentage of attendance, grade of projiects, wocabulary log,

mnd sl g fae This ol hals atvilarnie Famd baaabimat o leanm Srmmls ie
and quizzes so far. 1his win nelp students (and teachers) 1o keep track of their
progress.

Tentative evaluation dates:

- Projects:
e September 16: Unit 1 (due date)
e October5, 7, 14: Unit 2
s November 9: Unit 3

- Quizzes:
o August 31: Quiz 1
o September 21: Quiz 2
e October19: Quiz 3
e November 4: Quiz 4

- Vocabulary Logs:
September 2
September 23
October 14
November 4
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/ More aboui me .
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! Draw something that represents you (for example: a symbol, an object, an
I animal) that you could use to introduce yourself.
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Unit 1 Sectionl Lessonl Cutouts 1
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Who is it?

Write 3 facts or
characteristics about yourself.
Don't write your name.

Y
B Ty gy

Whois it?

Write 3 facts or
characteristics about yourself.
Don't write your name.

b . S

Who is it?

Write 3 facts or
characteristics about yourself.
Don't write vour name.

LTl

I e

s ——

N s i

Unit 1 Section]
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Who is it?

Write 3 facts or
characteristics about yourself.
Don't write your name.

Write 3 facts or
characteristics about yourself.
Don't write your name.

>
»
>
!
-\ ——————————————————————————————— ‘-/
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Who is it? Lmm— \
Write 3 facts or | ﬁ I
characteristics about yourself. !;'ﬁ-‘ |
Don't write your name. '8 !
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!
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Lessonl Cutouts 2
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People in Court
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Across

1. person who pleads cases in court

3. public official who has the authority o hear and decide cases

5. officer of the court whose duties include keeping order and assisting the judge and jurors

6. person who appeals a decision to a higher court

7. person who has specialized knowledge of a particular subject who is called to testify in
court

Down

2. employee who fakes records, files papers and issues processes
4. person who is sued in a civil lawsuit

8. person who initiates a civil lawsuit

Unit 1 Section| Lesson] Handout 1
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People in Court - Answer Key
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LT e

Across

1. person who pleads cases in court  ADVOCATE

3. public official who has the authority to hear and decide cases JUDGE

5. officer of the court whose duties include keeping order and assisting the judge and jurors
B FF

6. person who appeals a decision to a higher court  PETITIONER

7. person who has sbecialized knowledge of a particular subiect who is called to testify in

court EXPERT WITNESS

Down

2. employee who takes records, files papers and issues processes CLERK
4. person who is sued in a civil lawsuit  DEFENDANT

8. person who initiates a civil lawsuit  PLAINTIFF

Unit 1 Sectionl Lesson1 Handout 1



Unit # 1: Dealing with clients in written form

Teachers: Andrea Lassc de la Vega, Mariana Cortés, Rosibel Acuia l.esson Plan # 2
Assistants: - Date: August 12,2015

Unit Goal: By the end of this unit, the law students will be able to successfully provide services to clients on legal processes in
written form by using appropriate structures, strategies, ard register.

General Objective: By the end of Unit 1 Section 1, the law students will be able to effectively request information from clients that
is to be included in a contract by using appropriate vocabulary, structures, and register.

Specific Objectives: By the end of this lesson, the law students will be able to:

W RIS

o

accurately identify what the different people in court do by matching the name with the description of their role in court;

draft a forrnal email to a client requesting personal inforrnation to be included in a contract by following the appropriate format;
effectively identify the parts of a formal email sent to a client requesting personal information to be included in a contract;

cormrectly classify the phrases according to the section they belong to in a formal email sentto a client by requesting personal infarmation
to be included in a contract;

rewrite he subjectline, opening and closing of a formal email to a client requesting personal information to be included in a contriact by
followingy the approgpriate format;

6. use the appropriate punctuation in a formal @mail to a client requesting personal information to be included in a contract.
Obj. ~ Procedures Mzacro LCanguage Strategies Time
Skills
1 | Warm-up: S Vocabulary: 10 min

Abbreviations: T=teacher, Ss=Students, S=speaking, L=listening, W=writing, R=reading



« In pairs, students match the: names of the people in court advccate, judge, plaintiff, 5:00-5:10
with the description of their role, expert witness, petitioner,

clerk, bailiff, defendant
Materials: Cutouts with memory game:
Useful Language:

Who starts?

it's my ! your turn.

I have (four) correct pairs.

2 | Pre-task 1: W - = 10 min

» S propose a type of contract and are asked to 5:10-5:20
individually write a formal email to a client requesting
personal inforrnation to be included in such contract.

s This email will be used in the main task.

Materials: --
3 | Pre-task 2: ldentifying the parts of an email S Parts of an email: - 10 min
e Ss are given a sample email, The parts of a formal ernail w subject line, greeting, 5:20-5:30
are listed randomly on the board. introduction, content,
» In pairs, they have to identify the sections of the ernail. closure
= Pairs check with another pair, and then we check as a
group. Useful Language:

| thirk this sectionis the...
| am not sure about this
section.

Materials: Handout 1

Abbreviations: T=teacher, $s=Students, S=speaking, L=listening, W=writing, R=reading



What do you have for this =
section? | think this is the...

4 | Pre-task 3:Phrases used in each section S Phrase:s in an email: - 15 min
+ In the same pairs, ss receive a set of phrases. W Working from home: 5:40-5:55
+ Pairs classify the phases according to the: section in Tuesiday 15. EOM.

which they would be used. Dear Mr. Johnson
e Each pair is assigned a section and they have to write | am writing with regard to...
their phrases on the board. Best regards '
» Class checks with Handout.
Materials: Handout 2, cutouts with phrases (1 set: per Useful Language:
pair) | think this can be used in
the (section)...
| am not sure about this
phrase.
5 | Task: Rewrite sections of the email S Useful Language: - 25 min
» BExplain the use of the feeclback forms (how, when, by W | think here you should 5:55-6:20
whom, with what purpose). Cive examples of comments write...
and additional criteria that could be included. Model You didn't include. ..
giving feedback.

e In pairs, ss rewrile the emails: that th tei -task
5 pairs, ss rewri emai ey wrote in pre-tas Bt By

» The feedback form is used to check the other ss’ emaiil. | really liked that you...
Pairs decide on the additional criteria that is to be It wais accurate to include...
evaluated. Ss give each other feedback.

Abbraviations: T=teacher, $s=Students, S=speaking, L=listening, W=writing, R=reading



* Ss share soma writing samples with the class.

Materials: Emails from pre-task 1, feedback forms

However, you could include/
modify...

Regarding (criteria), |
consider that you...

6

Post-task: Punctuation in formal emails

* Ss go back to the sample ‘ormal email. Their attention is
drawn to lhe punctuation.

« Ss have to identily the punctuation marks that are used
in each section.

* In groups of three, ss check their emails and correct any
punctuation mistakes.

Materials: Handout 1

Punctuation:

= No period in subject
line.
(Comma after greeting.
Period after
niczties/previoLis
contact

¢ (Commaafter closing
line.

Useful Language:
This is (not) correct here.
We should change this.

-

15 min
6:25-6:40

Akbraviations: T=teacher, $s=Students, S=speaking, L=listening, W=writing, R=reading
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i Judge i Plaintiff i Expert witness i Pelitioner i
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i : | called to testify in court ' '
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' ' ' officer of the: court whose ' '
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Unit 1 Sectionl Lesson 2 Cutouts 1
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| om writing with regard to...

| apologize for not getting in contact with you before

now.

Do not hesitate to contact me/us again if you require

any further inforrnation.

Please find attached my report.

Yours truly.

Let me know whether you would like me to ...

Further to your lost email...

| am writing in connection wiih...

Dear Mike

Sincerely, In reply fo your email, here are...
Dear Mr. Johnson Working from home Tuesday 15. EOM.
Hi Johanna Thank you for your email of...

Unit 1 Section1

lLesson 2 Cutouts 2



University of Costa Rica A Legal English
Master's Program in TEFL

A. Lasso de la Vega, M. Cortés, R. Acuiia )

Writing a Business Email

From: beckhamiee2320 @hotmail.com v

[__T_O:_J vaishian@hotmail.com

Click the 'To" button to see your contact ist | x

Subject: Myers Dismissal Case

il
il
([
iii
11
i
|
@
>
1
>
€«

Arial + 16y [B]7 U

Dear Jane,

Further to our phone conversation this maining, | have already contacted other lawyers to set a meeting as
soon as possible in relation to the most appropriate legal action 7o follow in the Myer's case. As part of the
meeting, we: will like to evaluate whether the case can be handled solely on the basis of a wrilten submission
as you mentioned. Please keep in mind that we need to work on the document that provides the complete
factual account of the circumstances of the theft.

Mlany thanks for your assistance in this matter.

Sincerely,
Giwen Hill

Unit 1 Sectionl Lesson 2 Handout 1
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Guidelines tor Writing an Email Part 1

When writing an emdil, it is important to use different fools in order fo build
confidence in your possible clients and to show professionalism.
Keep in mind the following parts that have o be included in a formal email.

% Subject line:

It has to be appellant for the reader, be straight fo the point, and be informative.
Avoid the use of words such as "meeting” or "confirnation.” Do not leave the
space in blank.

In English, the letters “E.O.M” (End of Message) are used in the subject line to
indicate that the email does not include any content. For example, “Working from
home Tuesday 15. EOM".

% Greeting:

it changes according o the lkevel of formality. For the first contact with ¢ clicnt,
incilude the word “"Dear” followed by ‘Mr.” or ‘Ms.” and the iosi name of ihe
recipient. If you are more familiarized with the recipient, use “Dear” and the name
of the person, for example, “Dear Mike". If it is an email to a colleague, you can

use ‘Hi’ or ‘Hello' followed by the name, “Hi lohanna" or iust the name,

<% Infroduction:

Depending on the email. the introduction can be related to the first contact with a
client or the follow un of a previous email.

You can use the following phrases to state the reason for writing:
I am writing in connection with...
| am writing with regard fo...

You can use the following phrases when refering to previous contact:
Thank you for your email of ...
Further to your last email...
In reply to your email, here are...
| would like to poinf out that...
| apologize for not gettfing in contact with you before now.

Unit 1 Sectionl Lesson 2 Handout 2
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< Closure:

You can use the following phrases to indicate that attachments are included:

Please find attached my report.
I am sending you... as a pdf file.

You can use the following phrases to offer further assistance:

Would youi like me to.. .2

If you wish, | would be happy fo...
Let me know whether you would like me 1o ...

You can use the following phrases to refer to future contact:

Do not hesitate to contact me/us again if you require any further information.
Please feel free to confact me if you have any questions.
I am looking forward fto...

For the last part of the email, you can use some expressions of formatity that
include "Yours fruly,"” "Best regards," "Sincerely,” followed by the name of the
person. It there is a closer relationship with the person, you can use 'Thank you,"
“Thanks,” or "Have a good day/afternoon.”

Adapted from:

o http://www.prensalibre.cr/Noticias/detalle/8950-comunicacion-efectiva-por-e-
mailen-ingles

o http://www.slideshare.net/TyphaineBenis/emadil-phrase-bank2related=1

Unit 1 Section] Lesson 2 Handout 2



Unit # 1: Dealing with clients in written form

Teacher: Rosibel Acuia
Assistants: Andrea Lasso de la Vega, Mariana Cortés

LessonPlan #3
Diate: August 17, 2015

Unit Goal: By the end of this unit, the law students will be able to successfully provide services to clients on legal processes in
written form by using appropriate structures, strategies, and register.

General Objective: By the end of Unit 1 Section 1, the law students will be able fo effectively request information from clients that
is to be included in a contract by using appropriate vocabulary, structures, and regisiter.

Specific Objectives: By the end of the lesson, the law students will b2 able to:

1. correctly produce lariguage chunks that could be used in the greeting, infroduction, content, zind closure in & formal email to a client by

using the appropriate: structures and register;

. list the phrases needed to write a contract by using the correct structures;

. request the information needed to write a conhtract by writing indirect questions;

. write a formal email fo a client requesting personal information to be included in a contract by following the zippropriate format,

2
3
4. check for the clarity of 4 message by following a set of guidelines to write a concise formal email to client;
5
8

. ask indirect questions to formally request information from a client by using the appropriate siructure.

different sections of a formal email.

[ Obj. Procedures Macro Language Strategies Time
Skills
1 | Warm-up: W | Review of phrases 15 min
* In pairs, ss write the phrases that can be usedin the 5:00-5:15

Abbreviations; T=teacher, Ss=Students, S=speaking, L=listening, W=writing, R=reading




« Class checks as a whole.

Materials: Handout 1

Pre-task 1:Information needed for a cortract

Grouping lechnique: colored papers with phrases from the

emails

e In pairs, sslist the information that they would need from
a cliznt in order 1o write a lease: contract: full name of the
lessor, full name of the lesse:e, marital status, occupation,
addiess, 1.D. number, property address, description and
characterislics cf the leasehold: extension m2, numter of
rooms, condition, etc., amenities, facilities, contract
length; months, years, price, payment procadure, etc.

¢ Ss switch pairs and share the information they got.

Materials: Colored papers

W

Useful lLanguage:

| think. we need...

I think that... is /is not
necessery in a lease:
contract.

We should also ask for. ..

To check:

What information dicl you
incluce?

We did not include.. .

We also included. ..

Vocabulary:

lessor, lessee, lease
contract, leasehold
improvements, legal age: a
person of legal age,
leasehold: property

10 min
5:15-5:25

Abbreviations: T=teacher, Ss=Students, S=speaking, L=listening, W=wrifing, R=reading




3 | Pre-task 2: Formally requesting information

Useful l.anguage:

15 min

class by following the guidelines to write a concise formal
email to a client included in Handout 2.

» In the same pairs, 55 write questions to ask for the W One question could be... 5:25-5:40
necessary informaltion identified in pre-task 1. We could use this phrase to
» They transform the questions into indirect questions using introduce the question.
the phrases given by the teacher. We have to check this
» Pairs checkwith another pair, and then we check as a question.
group.
Materials: -- To check:
What questions did you
include?
This question is right/wrong.
| think you should check...
Phrases to ask indirect
questions:
Could you please tell me...?
Do ycu think | could
have...?
Do you know...?
Do you have an idea...?
4 re-task 3: Wiifing a clear message (S - 10 min
e Individually, ss check the draft email from the previous 5:40-5:50

Abbreviations: T=teacher, Ss=Students, S=speaking, L=listening, W=writing, R=r2ading




e Ssreflect on the greatest difficulties that they have when
writing an email.

¢ Class discusses as awhole and suggestions are given on
how to overcome these difficulties.

Materials: Handout 2, email from previous class

Task: Wrifing an email 8 Useful l.anguage: 25 min
¢ In new pairs, ss write a formal email to a client requesting W First/Second/Then/ Finally, 5:50-6:15
personal information to be included in alease contract. we should write...
They have to include all the parts of the 2mail covered in | think here we should
class. write
« Each student finds a new pair and checks another S
classmate’s email using the feedback form, Pairs decide W? a.., ked / didn't ask for...
on the additional criteria that will be evaluated. Ss give This is (hot) correct here.
each other feedback. We should changz this.
¢ Ss share some writing samples with the class.
) Feedback Form:
Materials: Handouts 1 and 2, feedback form I really liked that you...
It was appropriate to ...
However, you could include
/modify. ..
Regarding (criteria), |
consider that you...
Post-tasi: 7 Indirect Quesfions 8 - 25 min
W 6:15-6:40

Abbreviations: T=teacher, Ss=Students, S=speaking, L=listening, W=wriling, R=reading




o T focuses the attention of students on the structure of
indirect questions (Handout 3).

¢ Ssindividually write 10 indirect questions that could be
asked to aclient in order to develop a lease contract.

* Ss ask their classmates questions as if they were the
clients. They must ask all classmates (number of
questions per classmate depends on class size).

e Ss share their questions and the responses.

Materials: Handout 3

Homework: Look for information on how to obtain the Costa
Rican citizenship.

-

Abbreviations: T=teacher, Ss=Students, S=speaking, L=listening, W=writing, R=reading




University of Costa Rica
Master's Program in TEFL

A. Lasso de la Vega, M. Cortés, R. Acufia

Parts of an Email and Phrases

Parts of the Email

Formal Phrases

Iinformal Phrases

Mary,

Just a short note about...

Here is the information you

wanted.

Sorry ['ve not written for

Lt o ol hl I+ I‘\’
GyTI, v

busy.

I've attached...

Do you wantme fo...2

Let me know if you need

anything else.

Bye

Adapted from: http://www.slideshare.net/TyphaineBenis/email-phrase-bankerelated=1

Unit 1

Section]

Lesson 3 Handout 1
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Parts of an Email and Phrases - Answer Key

e [

Ponmbos s mdia e
HISNVWWIED. 111 IS,

Parts of the Email

Formal Phrases

Informal Phrases

report.

» Greeting Dear Mr. Hill, Hi Mr. Hill,
Dear Mary, Mary,
sinnoduction Vit Wiiting wilh regaia 10... | Just a shioi note about..
I’'m writing in connection
With...
in repiy fo your email, Here is the information you
here are... wanted.
| apologize for not getting | Sorry I've not written for
in contact with you before | ages, but I've been really
now. busy.
¢ Closure Please find attached my I've attached.

Would you like me to...?

L
NUPUY 10...

Do you want me to...2

Do not hesitate to contact
me/us again if you require
any further information.

Please feel free to contact
me if you have any
questions.

Let me know if you need
anything else.

Best regards,

Sincerely,

Bye

Adapted from: http://www.slideshare.net/TyphaineBenis/email-phrase-bankgrelated=1

Unit 1

Section]

Lesson 3

Handout 1
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Formally Requesting Information
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questions in order to ask for specific information that will be used in different legal
processes. You can ask for the required information by using indirect questions.

Phrases for indirect Questions

Could you tell me...2

Do you think i couid have...2
Do you know...2

Do you have any ideaq...2
Would it be possible...2

How do we use these phrases?

1. Direct: What is your full name?
Indirect: Could you tell me what your full name is?

In indirect questions with is/are, the verb comes after the subject (full name).

2. Direct Where does the lessee live?
Indirect: Do you know where the lessee lives?

In indirect questions, we don't use the auxiliary verbs do/does/did.
3. Direct: Can you send me the documents by tomomrow?

Indirect: Would it be possible for you to send me the documents by fomorrow?2
For direct questions with ean, we can use the phrase “would it be possible..." to
make it indirect.

4. Direct: Can we change the meeting to Thursday?

Indirect: Is there any chance we could change the meeting to Thursday?
“Is there any chance..." is another option for forming indirect questions with can.

Adapted from: hitp://www.espressoenglish.net/direct-and-indirect-questions-in-english/

Unit 1 Sectionl Lesson 3 Handout 3
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Guidelines for Writing an Email Part 2

When writing an email, it is important to keep in mind the main parts that it should
include and the most appropriate phrases to use depending on the reader and
the purpose of the email.

< Content:

The paragraph or paragraphs in the middle of the letter should contain the

relevant information behind the writing of the email.

When writing the content of formal emails in English, be concise and go siraight to
the point in order to make your message more logical and easy to follow, but how
do vou do this2

e write short sentences

s use more perods than commas

e iimif fne confent fo one fopic
 break up the message into paragraphs

Remember

¢ do noi use capiiai ieffer as pari of ine confeni uniess you wani fo
emphasize specific words

« usesimple language

o check grammatical structures

e ChECK speEiing

¢ proofread your message for content to make sure you have not omitted
any important details or repeated yourself

Adapted from: hitp://www.prensalibre.cr/Noticias/detalle/8950-comunicacion-efectiva-
por-e-mail-en-ingles

Unit 1 Sectiont Lesson 3 Handout 2



Unit # ‘1: Dealing with clients in written form

Teacher: Rosibel Acuia

Assistants: Andrea Lasso de la Vega, Mariana Cortés

Lesson Plan it4
Date: August 19", 2015

Unit Goal: By the end of this unit, the law students will be able to successfully provide services to clients on legal processes in
written form by using appropriate structures, strategies, and register.

General Objective: By the and of Unit 1 Section 2, the law students will be: able to effectively explain the procedure of a legal

process within the Costa Rican legislation by using appropriate vocabulary, structures, and register.

Specific Objectives: By the end of the lesson, the: law students will be able to:

1. accurately ask clients indirect questions to formally request information by using the appropriate structure;
2. correctly use the strategy to understand the meaning of unknown words: by extracting their meaning from a legal process context;
3. effectively explain a legal process to a client by using sequencing words and expres sions indicating necessity;
4, effectively write a formal email to a client explaining a legal process by using approprigte vocabulary and structures.
[ Obj. Procedures Macro Language Strategies Time
Skills
1 | Warm-up: Review of indirect questions S Vocabulary: - 10 min
« T pastes strips of paper with the items from the « Lessor's/Lessee’s full name 5:00-5:10

previous class on the wall.

Ss read some of the questions that they wrote as
HW to check if the structure is clear.

Individually, ss pick two strips of paper.

Address / cherracteristics / conditions
[ extension (m2) / price of the

property

Contract period: months, years
Lessor's / Lessee’s occupation

Abbreviations: T=:teacher, Ss=Students, S=speaking, L=listening, W=writing, R=reading




« Ss think of an indirect question for each item they
got and ask their classmates the two questions (2
classmaites, 1 question per classmate). They can
feel free fo make up their answers as they wish.

« Ss share some of the questions they asked and the
answers they received with the class.

Materials: Cutouts with items about the
information required in a lease contract

e Payment procedure: cash, deposit,
check, efc.

s Lessor's/Lessee's marital status

e Lessor's/Lessee’s |.D. number

Pre-task 1: Teach vocabulary learning strategy Vocabulary: Extracting 15 min
« T explains how the voczbulary log is going to work eligibility, permanent resident, file your meaning 5:10-5:25
(Guidelines). taxes, owe, fast-track application from
e« T demonstrates the strategy ‘extr; acling meaning procass, on parole, on proba[ion‘ context
:rom £ ontext.’ 6 s i stk ith atext convictad of an indictable crime,
¢ WIpaIrs, 3s praclice using ihe streieydy wiik & 1ex orfing documents, application fee
that deals with getting the citizenship in Canada. supporting Sl
« Ss may start their vocabulary logs and write their
entries as indicated in the guidelines. Useful Language:
Materials: Handouts 1 and 2, guidelines for | think this means... _
Here it says..., so maybe this word
vocabulary logs —
Pre-task 2: Sequencing words Vocabulary: = 10 min
» Each student gets a step in order to get the First/ Second / Third / Then / Next / 5:25-5:35

naturalization in the US. There are 10 steps.

Finally

Abbreviations: T=teacher, Ss=Students, S=speaking, L=listening, W=writing, R=reading




e Ss have to stand up &nd get in line to sequence the
steps in the order in which they must be followed,
using the sequencing words.

» Assistants and teacher may participate depending
on the number of ss, buf ss have 1o indicate thern
where to stand.

Materials: Cuiouts with the 10 steps to

Useful Language:

What step do you have?

My step says...

| think | /you go first, second, third,
fourth, fifth...

Who is next? | am. / You are.

| think | / you go before/ after step
number...

naturalization
3 | Pre-fask 3:Words and expressions indicafing [ Words and expressions indicating - 15 min
necessity + cont. sequencing words W necessity: 5:35-5:50
» Ss are split into two groups. e You must
« Each group obtains a text on how to get a driver’s e You have to
license (cne in CR and the other in the UK). « You need to
= On asheet of paper, groups have to write the list of » |t is necessaryfo/ that you
steps necessary to complete this procedure. « You are/ It is required to

s They cutthem out and exchange them with the
other group.

e Each group has to put the steps in order and read
them aloud. Groups check each other's work.

Materials: Handout 3, sheets of paper, scissors

Useful Language:

| think one step is...

Before / After this step, we have: to
include...

It is /is not important to include...

We have to write...as part of the steps.

Abbreviations: T=teacher, Ss=Students, Si=speaking, L=listening, W=writing, R=reading




To check:

| think this step goes first, second, third,
fourth...

| am / am not sure about this step.

The orcler of the steps is right/wrong.
This step goes after / before...

4 | Task: Email explaining a procedure
o Ssare presented with the following situation: They
have received an email from a US citizen who is

e In pairs, based on the text on obtaining the Costa
Rican citizenship, ss write an email presenting the
requirements and explaining the procedure of
obtaining the citizenship under the Costa Rican
legislation.

e Each student finds a new pair ancl checks another
classmatz’s email using the feedback form. Pairs
decide on the additional criteria that will be
evaluated. Sis give each other feedback.

« Ss share their writing samples with the class

Materials: Handout 4, feedback form

interested in obtaining the Costa Rican citizenship.

S om

Useful Language:

First, second... we need to write /
include ...

The recuirements that we have to
include are...

As part of the procedure, the client has
to /must...

It is necessary that the client...

| think here we should write...
This is (not) corrzct here.

We should change this.

To check:

| really liked that you...

It was appropriata to ...

Howaver, you could include /imodify...
Regarding (criteria), | consider that
you...

30 min
5:55-6:25

Abbreviations: T=teacher, Ss=Students, S=speaking, L=listening,

=wriling, R=reading




3 | Post-task: Mandatory hot potato

« Sssitina circle.

« Ss pass the ball while music is played.

«  Whenmusic stops, the person who has the ball has
to make a statement with an expression of
necessity related to the requirements of obtaining
the Costa Rican citizenship.

s The statement may be true or false; the other ss
have to decide if the person is a liar or a lawyar!

Materials: Ball, music

Words and expressions indicating
necessity (see Pre-task 3)

Exarnple: To obtain the Costa Rican
citizenship, you must have lived in CR
as a PR for at least 20 years. FALSE!

25 min
6:15-6:40

Abbreviations: T=teacher, Ss=Students, S=speaking, L=listening, W=writing, R=reading
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Determine if you are already a Determine your eligibility to

US citizen become a Us citizen

-——--—J

Prepare form N-400: collect all
ine necessary documenis,
application for naturalization

Submii form N-400

Go to biometrics appointment
if applicable

Complete the interview

- — - -—--1'—

Receive a notice to take the
Oath of Allegiance

Receive a final decision from
USCIS on your form N-400

Take the Oath of Allegiance to {| Understanding U.S. citizenship
the United States

o e 0 e

Adapted from: http://www.uscis.gov/sites/default ffiles/USCIS /files/M-1051 .pdf

Unit 1 Section 2 Lesson 4 Cutouts 2
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How do | apply for Canadian Citizenship?

T nppl\: far r*ifi?nnchip vt miict maat cartain aliaikilihv ~ritari
falle. W iorcinzenship, vou must rnaat. caiain ellaidiimy cmal
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application.

Eligibility Criteria

In order to apply for Canadian citizenship you must:

= Beoverl8yearsof age

« Provide proof that you know how to speak and write in 1 of Canada’s official
languages (either English or Frenchy)

« Be a Permanent Resident (PR)

« Declare that you plan to live in Canada after you become a citizen

« Have lived in Canada as a PR for at least 4 years out of the 6 years (1,460 days)
before you apply

« Be physically present in Canada for at least 183 days of each year during the 4-
yedar period
« Have filed your taxes for at least 4 years during the last 6 years and any income

tax you may owe must be paid

« Apply for citizenship from within Canada

Cifizenship and Immigration Canada (CIC) will return your application as
incoimpieie if you do not send dccepidbie pioof indf you nave ddeguaie
knowledge of English or French. Learn more about the language requirements for

citizenship on the CIC website.

Unit 1 Section2 Lesson 4 Handout 1
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If you are or have been a member of the Canadian Armed Forces, you may be
eligivie for a fasi-irack appiication process.
You can use the Residence Calculator to find out if you have been in Canada

long enough as a PR to apply for citizenship. If you have not been in Canada long

A parent, adopftive parent or legal guardian must apply for anyone under 18 years
of age. The applicant must be a Canadian citizen or be applying to become a
Canadian cifizen. Minors do not need to imeet ine residency reguirement.

You cannot become a Canadian citizen if you have recently been or are in prison,

on parole or probation or have been charged or convicted of an indictable

ciime. if you are under G deportdalion order, you diso cannot apply.
Application Process

Iy e e T B
. LAUVYI UGG i

for both you and your children.
= inciude adii supporiing documenis.
o Paythe application fee.

« Mail your application to the Centralized Intake Office (ClO) in Sydney, Nova
Scotia, Canada.

Adapted from: http://www.cic.gc.ca/english/citizenship/become.asp

unit 1 Seciion2 Lesson 4 Handoui 1
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How can you learn new vocabulary?

PGt i

Extracting Meaning from Context

“This strategy most commonly refers to inferring a word's meaning from
the surrounding words in a written text. Context should be taken to
mean more than just textual context because if the discourse is spoken.
gestures or intonation can give clues to meaning.”

Taken from: Schmiif, N. (1997). Vocabuiary Learning Sirategies. in: Schmiif, iN. &
McCarthy, M (eds). Vocabulary Description, Acquisifion and Pedagogy. Cambridge:
Cambridge University Press.

Let’s take a look at how this strategy works!

If we have a text that includes the word "eligibility,” but you do not know or
are not sure of its meaning, you can lock at the werds around ¢ n

word to exiract its meaning. For example:

“To apply for cifizenship, you must meet certain gligibility criteria and
compiete an appiication.”

Definition: having the necessary qualifies or satisfying the necessary
condifions

What clues in the text lead you to your definition?

anply, must meet, criteria

Unit 1 Section 2 Lesson 4 Handout 2
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How can foreigners obtain a Costa Rican driver’s license?
ALLEN DICKINSON JUNE 14, 2011

Driving in Costa Rica can sometfimes be a harrying experience. It can
become even more so if you are stopped by the Traffic Police, whose

r—.—"—‘ o e
rocrmeamcibrilibg 4 le 4 m r\H- r ~ll dr~Ffi~s AnA o Aeciira that vakhislae e A A are
IGJPUI 'I.,‘u![lly 12 W ilo Illol LI PR B A [ LN G i R TR A "GI (TR L RN i L R R =) ]

comply with local traffic laws. Tourists can legally drive in Costa Rica using
home-country driver's licenses for the period of time they are visiting, up fo
90 days. However, “"perpetual tourisis" (peopie who live here and renew
fourist visas every inree monins) may be in jeopardy — Costa Rican iaw says
non-tourists are required to have Costa Rican driver's licenses. If fraffic cops
check your passport and determine that you are a repeat visitor, they can
issue you a very expensive fickei, currentiy €293,000 (more than $500i). So
why not get a Costa Rican driver's license issued and decrease the risk of
having to lay out some big bucks? It is pretty easy and not expensive.

Don't know how?e Here's the procedure:

Costa Rican driver's licenses are issued by the Roadway Safety Council
(COSEVI), part of the Public Works and Transport Ministry (MOPT), at their

San Incn Ir\r'-nhr\r‘\ in the northwestern r‘in:i-nr-*f AF ln Uruco \'A';a\akdcys fram 9-

"o Biaarn i

11T a.m.and 1-3 p.m.

To obtain a license you will need several things: 1) An original foreign license
and nhotocopy, with both sides of the license. 2) A passport and
photocopy of the .uer‘.ﬁ‘.‘y page and most recent visa stamp. This assumes
your visa is current. Otherwise, if you have proof of residency (a cédula, or
national identification card) or proof that you have started the residency
application process (a letter saying the process is “en framite”), make sure
and bring copies. 3) A current physical examination including blood type. 4)
A receipt showing you have paid the required fee to the appropriate
Banco National account. No written or driving examination is required if
your existing foreign license is valid.

Unit 1 Section?2 Lesson 4 Handout 3
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Let's assume you go without anything but the basic documents. Located in
close vicinity to the MOPT compound entrance are numerous businesses
4t AFFAr Ha

that offer the services you'll need. Find ¢ parking space {parking is allowed
at the MOPT parking lot), and along the street within a few meters you'll find
businesses that can make copies. administer the physical exam and do the

biood test. Simply walk 1o one and ieli them what you need.

The physical exam is perfunctory- they will ask you general health questions,
check your eyesight, blood pressure, weight, reflexes, etc., and issue you a
document describing the required items. (You won't need to take any
clothes off.) Exams last less than 15 minutes, unless there is a long line. As a
part of the process, someone will draw a blood sample for typing. Or, if you
have a valid card, such as a Red Cross donor card that shows your blood
type. use that instead. Charges may vary, but the total should be
about 22,000 ($44): €15,000 ($30) for the exam and €7,000 ($14) for the
blood test. As an aliemative, you can obtain the health exam and blood
tyoing from a local doctor.

With your copies and medical documents in hand, proceed to the nearby
Banco Nacional and pay the fee, which is approximately 11,000 ($22).
Once that's done, enter the MOPT compound. The driver's license building
is in the back, a short walk from the gate. Get in line. Friendly personnel will
direct you to the appropriate place. Generally, foreigners are first sent to
upstairs offices where documents will be reviewed and the proper
computer entries made.

You will then be sent downstairs for a picture and to receive your new
license, which is generdlly good for two years. And that's it!

Taken from: http://www.ticotimes.net/2011/06/1 6/how-can-foreigners-obtain-a-costa-
rican-driver-s-license

Unit 1 Section2 Lesson 4 Handout 3
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How do you get a driving licence in the UK?

in order o diive most venicies on pubiiC roads in the UK, you need 1o nave
a driving license. Here we will explain the process of applying for a driving
license in the UK.

Applying for a provisional driving license

If you are turning seventeen in the next three months then you are eligible
to apply for a DVI A provisional driving license. According to the law, you

must be seventeen years of age to drive G car, but if you want o r:de o

motorcycle or mOped you only need to be sixteen. To get your first
provisional driving license you need to be a resident of Great Britain, meet
the minimum age requirement and meet the minimum eyesight
reguirement. If you need glasses or contact lenses tc meet the eyesight
standard, they must be worn every time you drive, or you will be committing
an offense.

It costs fifty pounds to apply for a provisional driving license from the Gov.UK
website. In order to complete your application you will need a valid UK
passport or other form of identity, your National Insurance number and the
addresses you lived at in the last three years. It usually takes between one
and three weeks for provisional licenses to arrive.

Ways of applving

Vet ~emm o ~eomhos far ~ mreasicl Aroeld cense Anlima by wicitime ‘H-\e g LI
PAAT i WS Y AT M LAY LI Il Il\—- L] A S MY Yiann |3 mi TV LU

website. Alternatively you can apply by completing the D1 application form
which can be picked up at your local Post Office. If you are sending your
application via the post, vou will need to make sure vou inciuda original

A~ mt~tiAan Ha~t ~Anfirmac wmird e it o~ AAlALr
A i

P T e lale
uuh—ulllclllu'lull lltul st Yy

HIY, i Lvioul pGSSp\ﬂ i pi I\Jluul qEen, G
fifty pound check or postal order and the completed application. The
address is DVLA, Swansea, SA99 1AD.

Unit 1 Section2 Lesson 4 Handout 3
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The two part drivina license UK
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If your provisional driving license application is accepted you will be sent @

green photo card. This photo card is important and will be needed in the

future, so keep it in a safe place. You will need to take photo card of your
driving license to your driving theory test and prncﬁr‘n! test. Once you have

-
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and replaced with a pink full driving license photo card.
Rules for provisional driver.

Provisional drivers must have scmeone supervising them whilst they are
driving. The person must sit in the front passenger seat and be fit to drive the
vehicle. They should be aged over twenty one and have held a full driving
license for at last three years. Learners must display an ‘L' plate on the front
and back of their vehicles and they are forbidden from driving on a
motorway.

The theory test

Before you can take your practical test you will need to pass the driving
theory test. Some driving schools will require you 1o take the theory test
before you start your driving license lessons. Once you are ready to take
your theory test you can apply online. You will need your provisional driving
license number, an email address o get your booking confirmation and
your debit or credit card. It costs thirty one pounds to book a car theory test
on the Gov.UK website.

The practical test

Once you have passed your thecry test and been told by your driving
instructor that you are ready to take the practical driving test, then you can
ook it online. In order to do this you will need your provisional driving
license number ond yvour debit or credit card. On the Gov.UK website it wi!!
cost you sixty two pounds to book & week day practical driving test and
seventy five pounds to book a driving test at the weeken